





school and the school became a part of who they are. The students also believed that the
community and school did not interact and that the school was in opposition to the

community surrounding it (Figures 20 and 21).

Figure 21 Protecting the school or neighborhood?

Daniel photo essay

Conclusion
In this section, the students showed that they were critical thinkers who could
analyze their position in a school takeover. From the chaos of old Locke to the loneliness
of new Locke, they described their experiences, stories, perceptions, and how the
takeover impacted their academic, social, and personal lives. These experiences which
they have shared have helped to describe the inequalities of their school experience.

Along with the descriptions, they explained how Green Dot, or any other organization
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taking over a high school, could create more meaningful change for the students. The
next chapter presents an analysis of the findings and includes suggestions emerging from

the results.
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CHAPTER FIVE: FINDINGS AND RECOMMENDATIONS

Introduction

The methodology of this research of a charter school takeover allowed me to
delve deeply into the voice, perspectives, and stories from students and to discover their
experiences in their school. Accessing their voice, | was able to find a window into their
feelings—often mixed—in the areas of experiences, perceptions, stories, and impact of
the takeover on their social, academic, and personal life. The findings in these areas
helped create a picture of the successes and failings of Green Dot Public Schools
concerning the takeover. The findings, presented in Chapter Four, are discussed in this
chapter. The findings are organized using six research areas: experiences, perceptions,
stories, social impact of the takeover, academic impact of the takeover, and personal
impact of the takeover.

Purpose of Study

The purpose of this qualitative study was to gather, examine, and analyze the
opinions and perceptions of students involved in the takeover of a public high school by a
charter school management organization in the Watts community of Los Angeles. To
gather these opinions and perceptions, | used a qualitative methodology, which included
the creation of photo essays, and conducted in-depth interviews and facilitated a focus
group. Through this data collection, | captured the student voice and their opinions and

perceptions on the takeover of their high school.
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Major Findings

This section on the findings is divided by themes that were found as a result of
analyzing the data. Based on what students wrote, placed in their pictures, explained in
interviews, and discussed in the focus group, some themes emerged that are discussed in
this section.
Disenfranchisement

After spending time sifting through the photographs and responses offered by the
student participants, I clearly understood that they felt disenfranchised by the takeover.
The students discussed how they had had no substantive role in the charter takeover and,
as a result, were powerless to the changes taking place within their high school.
Although it was touted to help the students of Locke High School, the takeover neither
took into consideration student voice nor offered the opportunity for students to actively
participate in choosing the high school that was being created. Each student described
the neglect of their voice in the project and a lack of solicited involvement in critical
areas of needed change at Locke. In the end, they felt that the only option they had had
with the takeover was to continue attending Locke under Green Dot or to attend another
school, which for many families was not a reasonable or possible option. Instead of
empowering the students and offering them educational choices and opportunities for
involvement, the takeover left the students feeling disenfranchised with no opportunity to
choose the structure and shape of their new school.

Not only were students disenfranchised during and after the takeover, but also the

community felt similar levels of disenfranchisement. Students commented about how the

184



school and the community were separate and how Green Dot worked to maintain that
separation between school and community for myriad of reasons. The students took
pictures showing the barriers between the community and the school and how the
community was essentially locked out of the campus. Under Green Dot, the school
lacked a viable PTA or any other form of student-centered, community-inclusive parent
organization. This dynamic was compounded by the fact that the facilitators of the
takeover had solicited no direct involvement with parents and families. The initial
exploration to transform Locke into a charter school was initiated by a teacher-led
petition (Rubin, 2007b). The vote to hand Locke over to Green Dot was conducted by
the LAUSD school board (Rubin & Blume, 2007). Although there may have been an
informational meeting for parents, at no point did parents have a voice in the takeover or
the ability to choose the final outcome of the school; this disregard created ripples of
concern for many students and their families.

Notably, a class and racial divide exists in the takeover of public schools in Los
Angeles. In more affluent areas, parents and teachers have led transformations of their
schools and kept autonomy locally. For example, Pacific Palisades High School and
Granada Hills Charter High School have both left LAUSD and now function as
independent charter schools led by a committee with local members. However, in
working class areas, such as Watts and South Los Angeles, LAUSD has given schools to
outside Charter Management Organizations. For example Locke High School, Jordan
High School, and Clay Middle School were given to Green Dot; these three schools are

located within a few miles of one another in working class neighborhoods that are
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predominately Latina/o and African American. Other examples include Manual Arts
High School and Muir Middle School, which were given to MLA Partner Schools. In
2011, LAUSD chose to give away seven high-needs schools in working class
neighborhoods to Charter Management Organizations, while giving a high-performing
school in an affluent area to a district and teacher-led group (Blume, 2011a). In giving
these schools to outside charter organizations, the district disenfranchises communities of
color and working class neighborhoods while granting more autonomy to affluent
communities. This disenfranchisement of communities of color is a problem that
continues beyond Locke and into the Los Angeles area. Such clear racial delineation of
school access and autonomy across racial and economic boundaries further problematizes
the scope of charter school takeovers in high-needs, urban communities as an issue of
race and socioeconomics versus one of equitable education and access to higher
education.

The students and community of Locke were not only disenfranchised, but they
were also pawns in an educational and political game — with implications far beyond the
scope of their community. As Green Dot attempted to grow on a national level, the
school gained national attention in newspapers, books, movies, television shows,
magazines, radio programs, Internet pages, and any other imaginable medium. Some of
the students commented on how Green Dot benefitted from the takeover and from the
national media attention the school received as a result. Although the takeover was
initiated to help students, they had had no part in the plan. They were not asked to offer

their opinions and reactions regarding the changes, and most importantly they were not
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asked to actively participate in changes that would directly affect their well-being at
Locke. One might offer that it seems counterintuitive to take over a school to help
students, and then not involve them in the takeover process or ask how their educational
needs could best be met. With no involvement in the takeover process, the students felt
that their time at Locke was difficult and similar to an experiment. Melissa said, “It feels
like we’re a trial” (Focus group). They felt that they were test-students in Green Dot’s
takeover project.

Student Ability to Make Choices

Another major theme that arose was the loss of choices for students. With Green
Dot, students felt that they had limited options and that they were given few options to
make decisions for themselves and to determine the outcomes of their own education. As
stated previously, the students had no option in determining the shape and direction of the
school during the takeover, but the implications of this loss of choice went beyond the
takeover. The students felt that they had lost opportunities to gain essential critical
thinking skills and to determine their own education. Without opportunities to think
through decision making, these students’ critical thinking skills were not growing in ways
that they could have and should have.

The students discussed the simplicity of the new rules and how these rules were
demeaning to them as high school students. From arrows on the floor to directions in the
restroom explaining how to properly use the restroom, the students felt that the
overabundance of simple rules was insulting and limiting to their growth. They even

discussed how these rules attempted to prepare them for menial work in the future where
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they would have to follow rules and directions instead of being the leaders, managers,
and innovators who created rules and gave instructions. The rules, in essence, were a
reminder of their place in life and served as a tool of social reproduction (Chris photo
essay). Instead of creating an environment that promoted good decision-making and
critical thinking skills, the school existed as a jail-like environment limiting the growth of
these skills.

Instead of opportunities that allowed the students to proactively determine the
educational outcomes they desired, the students played a passive role within the school
and decision-making processes there. The school lacked an organized student body
where students could participate and help make decisions as a school. They were limited
in class choices and in opportunities to become a part of the school and the decision-
making process. Although some teachers and individuals had attempted to solicit student
participation, such efforts were inconsistent and usually not well known across the
school. Decision-making was always out of reach of the students, as was made clear
from the beginning of the takeover as the students played no role in the changes taking
place.

School Community

Another area in which the students felt loss was in the community; the students
lost the community they had once known at Locke. The isolation from other schools
added to the dismantling of the school community they had come to know. Without this

community, school spirit decreased.
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Although it was clearly a dangerous place where learning was limited and student
achievement was not valued, old Locke did have a proud history and school spirit. The
school was well known for its band, which often played at sports events and pep rallies.
Chris described the school as being “[L]ike any high school shown in TV shows, like
some type of Glee type of stuff. It was a great school . .. That was old Locke (Chris
interview 1). According to all of the students, the school lost this excitement and the vibe
it once had. The band no longer interacted with the school, no longer played at games,
and was no longer the pride of the school. The homecoming parade and traditions no
longer took place. In spite of all of the problems that old Locke had had, the culture,
spirit, history, and pride were an important part of the student body. With the takeover,
this climate deteriorated and the students felt alienated from one another and from the
school. The community that the students once felt was now gone.

Isolation

Another problem that the students encountered was increasing isolation. When
the students started as 9"™-graders, there were 2,613 students. By their senior year, only
about 300 students attended their small school. As the students returned after the
takeover, they found themselves both isolated from the rest of the school and separated
from one another; the LLCA was split into two schools. Physically, the students who had
come from old Locke were housed in a building separated from the rest of the school.
They felt quarantined as gates, locks, tarps, and dividers isolated them from the rest of the
students and small schools. They felt contaminated as Green Dot attempted to build a

new culture with the incubator schools by ensuring that the former LAUSD students were
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not a part of these schools. Although students were at the other small schools on campus,
they were separated. On top of the diminished population of the school and the
separation from other small schools, the students felt that they were being pushed out of
the school. As the last students at Locke under LAUSD, they felt that they were being
rushed to finish. In their senior year—two years into the takeover—they reported a
dismal atmosphere with limited activities and no school spirit or culture. The social life
they had enjoyed as freshman was gone and they felt they were at the school simply to
learn. Their senior year felt lackluster with few activities or opportunities to make
memories with their friends. Melissa explained in an interview:

It makes me feel like they’re just trying to get this year over with.

They’re just trying to get these kids out. We’ll have some activities for

them but not really fun activities that don’t require them to pay for a

package. (Melissa interview 2)
Melissa continued with this theme in a later interview, stating, “But I feel this year
they’re like, you’re leaving, this is the last class, let’s get this over with” (Melissa
interview 3). They wanted to feel important in their senior year and not forgotten or
rushed out of the school so that the incubator schools could thrive. These students felt an
increased isolation, as their school’s hallways were empty and their school culture lost.
The school they once knew had changed without their input and was now pushing them
out.
School as Jail

With the takeover, the students felt that the school had begun to feel like a jail.

For example, the students felt that the school was similar to a police state because of the

newly hired security company that carried guns, handcuffs, batons, and pepper spray.
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Although the new security company kept the school safer, that safety came at the cost of
the quality of the overall environment of the school. In addition to the security, the
permanently locked gates, the barriers, and the fence coverings added to the jail
appearances. The paths the students were forced to take and the paths they were not
allowed to take increased this jail-like feeling. Even the physical facilities seemed jail-
like in their quality. From dirty water fountains to broken bathroom doors, the school
was not of the quality these students deserved.
Disappointment

Many changes took place in the school, but the students felt that the changes had
not occurred in the areas they felt were important and that the changes themselves were
not enough. For example, the students discussed the quality of the teachers. They felt
that they had great teachers, but that the education offered at the school was not preparing
them for college. When the students returned to the school after their freshman year, they
discussed the limited changes that had occurred there. The students felt that they
deserved more from the takeover. They deserved an education that was equitable to
students in other communities and an education that would prepare them for college.
They deserved facilities that were not disgusting or broken but that would be equivalent
to facilities found in other schools. Overall, the takeover was a giant disappointment for
the students. Although new Locke was better than old Locke, it was not enough. Though
the school did not experience another riot and was safer, it was still not the school the
students had hoped for or that the students deserved. The students felt that Green Dot did

not fulfill its promises and did not meet their expectations. Given the social cost to the
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students and the changes they were forced to endure, the outcome was not favorable. The
cost to them as students and the school they had loved far outweighed the benefits they
saw in their school.
Normalization of Violence

One major problem at the school was the normalization of a negative
environment. For example, at old Locke, students became inured to the violence. When
it did occur, violence was normal, an ordinary daily event. The students discussed the
riot that had taken place on May 9, 2008. It is interesting to note how much they
downplayed the riot. They enjoyed telling the story and they all had individual stories to
tell about the riot, but it was just another event—the students downplayed the size, scale,
and effects of the riot. Though it was the major event in their freshman year at Locke,
they did not harbor negative feelings or resentment about the riot. This response could
come from the normalization of violence in their environment or as a way to counter the
manner in which the news media exposed and exaggerated the story. The students felt
that the media blew the story out of proportion, bringing negative attention to Locke
(Chris interview 1, Daniel interview 1, Jamilet interview 1, Jamilet interview 3). The
students seemed to have become normalized to violence at school; each of the them
described having watched some form of violence at school.
Segregation

Another social justice issue that faced the school was segregation. The school
was 100% Latina/o and African American, an increasingly large problem for charter

schools attempting to work with underserved communities. One study showed that the
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growth of charter schools has helped increase school segregation (Blume, 2010a).
Although Locke’s segregation problem was inherited, Green Dot created a second
segregation problem within the school. By separating the former LAUSD students from
the rest of the school, Green Dot made the students feel like they were being segregated.
Chris and Shawna, in fact, labeled the separation of their school as segregation (Chris
interview 3 and Shawna interview 1). The change created separate schools based on
upon when students had started going to Locke. This divide was experienced as a great
injustice by the students, as they were not only separated from the schools, but they were
also made to feel inferior by this act of quarantining them from the incubator schools.
Although it may not have been able to control the already segregated school it took over,
Green Dot could have lessened the problem by not quarantining the students who had to
suffer under old Locke.
Student Connection to the School

One realization | had during this process was that the students felt directly
connected to the school. Although they had many complaints about old Locke, the
takeover, and new Locke, they loved their experiences and the way that the school shaped
them. They felt that their personal history was tied to the recent history of Locke. They
were slow to criticize the school that had helped shape them into the people they had
become. The students were a living history of the school before and after the takeover.

In stark contrast to the students’ connection to the school was the school’s
connection to the community. Even though the students came from the community that

surrounded Locke, all of the students reported that the school isolated itself from the
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community. Locke had emerged from the violence of the Watts riots and the surrounding
neighborhood; however, Green Dot attempted to distance itself from the community. If
the eight-foot fence around the school were not enough, Green Dot added black plastic so
that the community was unable to see into the school and the school was unable to look
out on the community. In separating itself from the community from which these
students came, Green Dot isolated the school, which in turn impacted the students that
went to the school. Shawna made this important observation:

They are trying to change us as students, but they need to look at what we

go home to. Out of school is different than when you’re in school and I

don’t know if they understand that. Outside of school, it’s challenging;

you don’t know what you’re going to run into; stuff that teenagers do, like

drugs. When we walk into school, we have to change into a person they

want us to be. When we go back outside we change again. So it’s like

getting dressed three times a day. You have to change your appearance.

When you come to Locke, you have to show perfection. You have to be

respectful. When you go out there, sometimes you don’t get respect. It’s

bad that students have to change to come to Locke because maybe they

don’t know who they are; they have to keep changing so they’re confused.

(Shawna interview 1)
It was difficult for the students to attend a school that did not acknowledge the culture
from which they came or the community that shaped them. Shawna felt as though she
was leading two separate lives—one inside the gates of the school and another outside of
those gates. Though teachers may have taught with culturally relevant curriculum and
attempted to address the students’ needs, the structure of the school and the attitude of

Green Dot created a vast chasm between life in school and life outside of school, which

the students struggled to navigate.
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Takeover as Colonization

Another interesting issue to consider was the similarity between the takeover of
high-needs schools and colonialism. To use Green Dot’s takeover of Locke as an
example, one will notice many of the similarities. Oxford Dictionaries (2011) has
defined colonialism as, “The policy or practice of acquiring full or partial political control
over another country, occupying it with settlers, and exploiting it economically” (para. 1).
The following paragraph will attempt to outline some of these similarities.

Although Green Dot and Locke were not alien powers, the home office was
located in downtown Los Angeles and the school was in Watts. Thus, the political power
of the school resided not at the school, nor even near the school, but rather in a different
area of the city. The takeover, not initiated by students, parents, or the community, was
in fact, similar to a colonial takeover. The people of the school had no choice in being
taken over or in how the shaping of the school would occur. The occupation of settlers is
similar to the hiring process that came down from Green Dot’s headquarters. From that
office, they hired administration, teachers, and other faculty to run the school. Also of
note were the racial differences between the colonizers and the colonized. At the time of
the takeover, the president, CEO, chief academic officer, director of human resources,
Locke cluster director, and principal, Veronica Coleman, were all White. This profile is
in stark contrast to the population of the school at the time, which was 99.99% non-
White. And, finally, the publicity Green Dot gained by taking over Locke and its

capacity to generate revenue made the venture worth undertaking. While the analogy is
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not exact, many similarities can be found between colonization and the takeovers of low-
performing schools in high needs areas.
Recommendations

This section applies the results of the research findings to suggest
recommendations to Charter Management Organizations involved with high school
takeovers. Many of the recommendations are directed at Charter Management
Organizations taking over schools. These recommendations emerge from the
perceptions, experiences, and stories of students who had experienced a takeover
themselves. The recommendations follow the format of the research findings and cover
the following topics: experiences, perceptions, stories, social impact of the takeover,
academic impact of the takeover, and personal impact of the takeover.

Experiences

Students need experiences at school. They need to have opportunities to be
involved and opportunities to become active participants in their own education. This
section discusses some of the opportunities for involvement that students could be given
concerning the takeover of their school.

Role. Give students a role in the takeover. Let them take ownership in changing
their own school. Find ways to allow them to participate in the changes that need to
happen. Oftentimes, students see the problems best and know the changes that need to
occur. Allow them to be a part of the planning and implementation of the changes that
need to happen at the school. Do not disenfranchise the students out of their own school.

They are a part of the school; make them a part of the changes. Allow them to be proud
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of the school and of the changes that occur in a takeover. Learning is a partnership
between student and teacher; make the school a partnership between student and
management.

Voice. Allow students to have a voice dealing with the takeover. Students grow
when they are able to have a voice and think about the school. Students should be given
meaningful opportunities to voice their opinions, support, and critiques of the school and
the takeover plan. These opportunities should not end with the takeover but continue as
students progress through the school. Create a feedback loop so that the students have
the opportunity to have voice in their school and feel like valued members of the
community.

Choice. Give students choices. If students are going to be forced to wear a
uniform, allowing them to choose between options will help them feel important and a
part of the decision-making process. Forcing students to comply without giving them
options alienates them from school. Create a school environment in which students are
continually given options. Melissa complained that the mandated instructions and lack of
choice have hurt them. They need to practice good decision-making skills so that they
will be able to make good decisions for themselves in the future.

Completed plan for the takeover. The students felt like the takeover was a
plan-as-we-go operation. It seems simple, but when a school is taken over, ensure that
there is a long-term plan for the takeover. Overseeing organizations that give schools to
Charter Management Organizations should ensure there is a plan before the school is

handed over and the Charter Management Organization should have a completed plan
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before it attempts to take over a school. Takeovers have happened before; research
should be completed to see what demands a school will have. Ensure that the students
know there is a plan in place so that they do not feel like they are part of a trial.

Make students a part of the takeover project. As the planning is taking place,
allow students to take part. Request and require student participation so that the students
feel invested in the takeover project. As the students become invested, they will take
ownership in the changes that need to happen at the school. Keeping students out of the
takeover alienates them from the school and the changes that need to happen.

Isolation of students from other small schools. One of the largest complaints
the students had was their isolation from the other schools. Although it is important to
create a new culture at the school, this change should not be at the expense of the current
students. The students felt quarantined and alone as the other schools took over their
school. If a school wants to use incubator schools in an effort to create a new school
culture, find ways for the students to interact. It is already difficult for the students to go
through the takeover; allow them to take part in the creation of the new schools. There
are meaningful ways for students to be a part of the larger school and to make them feel
valued. Inclusion helps create school spirit and the “high school vibe” that Chris spoke
aboult.

Separation of students from their friends and peers. Another complaint was
the separation students felt from friends and peers with whom they had attended school
the previous year. Even if a small school model is important and students need to have

separate schools, there are meaningful ways to allow students to interact with one another
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and maintain their friendships. In being separated, students felt that they were losing
something important. A small school model can still be kept as long as the students are
still allowed the activities and opportunities to mingle, maintain, and create friendships.
Perceptions

These recommendations derived from the perceptions the students had of the
takeover. There are ways that a Charter Management Organization can help the students
view the takeover positively; this section offers a few suggestions about how to improve
students’ perceptions of the takeover.

Make visible changes. The students complained that the school was almost the
same after the takeover. Allow the students to suggest what changes should be made and
then make them aware of those changes. Allow the students to know what types of
changes are going to be made and allow them to monitor the changes.

Takeover motivation. Explain why the school is being taken over; the reasons
for this radical change are not always obvious to the students. Allow them to know why
the school has new management and what the goals of this new management are. High
school students should know explicitly what is happening with their education. They are
old enough to be partners for change in their own education and to understand what is
happening to their school.

Provide adequate facilities. Students deserve to have functional facilities and a
decent school building. It is degrading to give students substandard facilities. Fine,
Torre, Burns, and Payne have written, “Buildings in disrepair are not, therefore, merely a

distraction; they are identity producing and self-defining” (2007, p. 811). It is not fair to
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give students substandard facilities and then expect them to produce exceptional work.
Students deserve to have a beautiful building with functional facilities inside. To offer
them anything else is unjust.

Allow the students freedom. The students complained about being controlled
and not having freedom. Students need to be able to grow and make choices. Daniel
commented that the school judged them by old Locke standards and not where they were
then. As students exhibit positive decision making, allow them more opportunities to
make choices. The students complained that a controlling atmosphere made them feel
like they were in a jail. Make sure that they are not controlled in ways that might make
them feel as though they were in a jail. Create an atmosphere of growth and trust.
Stories

Stories are important for students to have and to share. This section explains
some ways in which students can be given opportunities to create memories and have
stories to share.

Give the students experiences and allow them to create memories. Students
need opportunities to be social in high school. Allow them opportunities and experiences
that will help them create memories. Fieldtrips, after-school activities, assemblies, and
sporting events are just a few ways that students can be given memorable experiences.
There are also many ways that teachers can help students create memories during class
time. Students want to feel important and they want to share experiences with their

peers. It is important that they are given these opportunities.
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Social Impact

The social life of a student is an important aspect of their high school experience.
High schools should ensure that students are given positive social experiences and that
they have a social atmosphere in which they can thrive.

Create a welcoming atmosphere where the students belong. Students should
feel welcome at school. School is a place where they should feel that they belong and
enjoy being. It is important that the school has an atmosphere that conveys to the
students that they are important and integral. There should be exciting events for the
students to look forward to and a social environment in which they can make friends and
enjoy the company of others. Ensure that the students have time in their school day to
interact with one another and to make and maintain important friendships.

Help students feel special. Students should never feel like a burden or that they
are not welcome. The students at Locke felt that Green Dot wanted them to hurry and
leave. Students belong at their school and need to feel that inclusion. Also, make sure
the students have what they deserve. Seniors should feel special for graduating,
especially if they were forced to endure a takeover. Make sure that they are appropriately
rewarded for their hard work. Make sure that they feel welcome and not pushed out of
the school to make room for others.

Surround the students with caring people. One of the complaints of the
students was that they felt lonely. When a school is taken over, the students should not
feel isolated, separated, or lonely. Allow the students to be surrounded by other students.

Allow the students to be social. The students suggested the creation of mentoring
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programs so that the older students can help younger students. Allow older students to be
role models for younger students and to feel valued and important.
Academic Impact

Students in public education deserve an equitable education no matter their racial
or socioeconomic background. Concerning takeovers, better is not always good enough.
Charter Management Organizations should not allow better to suffice, but thrive to offer
an equitable education.

Create a college-going atmosphere. Students deserve to be prepared for college.
Creating classes and promoting rigor in the classrooms are two ways that will help
prepare students for college. Students need to have the correct classes, test preparation,
and counseling to help them in their journey to college. It is often said that college is not
for everybody—allow the students that choice. If the students are behind on credits, need
to make up classes, or have low test scores, extra help should be available to assist them.

Adequate course offerings. One problem with the small school model is limited
class choice. The students in this study complained that there were not enough electives
and that there were not enough advanced placement courses. It became worse as the
school shrank and the number of classes and teachers diminished. The students did not
choose the takeover, they should not have had limited class offerings because of it.
Students should be offered classes whether they are on campus, at a local community
college, or at neighboring small schools.

Ensure the students receive an equitable education. Students deserve an

equitable education no matter where they are from or what their socioeconomic
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background is. The students in this study felt that the education they received was less
than what other students were receiving. Ensure that students receive a socially just
education that is equitable to that of their peers.

Personal Impact

A takeover should affect a student personally in a positive manner. The school
should help students turn their dreams into goals (Melissa interview 2). The personal
impact should also improve how the students see the school and how they see themselves
as a result of attending the school.

Be a part of the community. The students stated that Locke and the surrounding
community were separate and did not interact. These two entities must interact
appropriately, as the students are a part of the neighborhood the school serves. The
community has much to offer the school and vice versa. Shawna discussed service
projects the school could do for the community. In 1967, the school was created as a
beacon of hope for the neighborhood; it should have continued to offer the neighborhood
that hope.

Create a meaningful school. One of the biggest realizations | had during the
course of this research was that the students held a deep sense of loyalty to the school.
That commitment was because the school had become an important part of their lives.
The school was a part of who they were. Because school helps to shape students, make
school meaningful for them. Create a school to be proud of and a school that will give

meaning as the students grow and will shape who they are and who they will be.
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Ensure that families feel welcome at the school. According to the students,
Green Dot has done a good job of making families feel welcome at school. Itis
important to ensure that parents and families are invested in the education of students.
Green Dot made phone calls, sent letters home, had parent nights, and invited parents on
campus during school hours. Students need that investment outside of school as much as
they do inside of school. The school should be doing what it can to ensure that parents
and families are invested.
Conclusion

These suggestions, resulting from an analysis of the data collection, are a few
ways that the takeover of a high school can improve. Whether the takeover has already
occurred or is going to occur, a Charter Management Organization can improve a school
in ways that are meaningful for the students. After all, the purpose of a takeover should
be to offer students an opportunity to receive an equitable education at a high school that
they feel is a positive place to attend.

Future Research

As a result of conducting this research, I have found additional areas where
research could be conducted. These additional areas are separated by whom the study
would be beneficial: charter schools and Charter Management Organizations, school
districts granting charter schools and charter takeovers, and school reformers.
Charter Schools and Charter Management Organizations

One study that would be beneficial would examine the takeover from the

perspective of the teachers who stayed during the takeover. As an important part of the
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takeover and of the effectiveness of the takeover, the insight and perspectives of the
teacher could benefit charter schools and Charter Management Organizations to help
them understand the role teachers could and should have in a takeover. Such a study
could also help charter schools find ways that teachers could more positively impact the
school.

A second area of research that could be beneficial would involve an examination
of perceptions of the takeover from students at the incubator schools at Locke. Although
this research study focused on the students directly involved in the takeover, having
experienced both old Locke and new Locke, it would be valuable to collect the
perceptions of the students who began and continued their high school experiences at the
incubator schools in the Locke takeover project. As students who were not a part of the
takeover, these students could offer insights about their education post-takeover.

A third study that would benefit charter schools and Charter Management
Organizations would be one that examined student satisfaction at high-needs charter high
schools. Because many of the new charter organizations in the Los Angeles area are
targeting high-needs areas, determining student satisfaction with these schools would be
valuable. Such a study could consider the relevant social justice issues, as these charter
schools target low socioeconomic areas and it is important that these students receive
equitable educations and have positive educational experiences.

A study that examines the social atmosphere before, during, and after school
takeovers could be important for charter schools so that they can ensure that students’

needs are being met, not just academically, but also socially. In consideration of this
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study, it would be valuable to determine if a negative social atmosphere is common in
charter schools or if it was specific to this takeover.
School Districts Granting Charter Schools and Charter Takeovers

It would be beneficial to conduct a study that considered the collective
perceptions of students, faculty, and community concerning the takeover of Locke High
School. This present study examined only student perceptions, but a broader study that
looked at the perceptions of all stakeholders would be beneficial in determining the
overall success of the takeover. This information is important in determining whether
districts should continue allowing Charter Management Organizations to takeover
underperforming schools.

Another study that would be beneficial could conduct research examining the
takeovers of similar high schools. This present study focused on just one high school and
the student perceptions of the takeover. It would be beneficial to examine multiple high
school takeovers to determine the overall effectiveness of allowing charter schools to
manage underperforming high schools.

It would also be beneficial to conduct a quantitative study of Locke High School
that examined attendance, test scores, graduation rates, and the number of students going
to college. Such a study would examine the numbers before the takeover and after the
takeover to determine the quality of the takeover. The data from this study should also be
compared to schools in the district and around the state to determine if the quality of the

education is comparable to the education other students around the state receive.
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School Reformers

A study that would be beneficial to school reformers would determine whether the
takeover of Locke High School affected students of different races in different ways. It is
important to be racially conscious of school reform and to determine whether the effects
of school reform are felt negatively or positively by students of different races. | found in
this study that whereas the demographics stayed pretty much the same during the four
years that the students were at Locke, more transfers took place in and out of the school
for African American students. Only a few African American students qualified to
participate in this study because they had not experienced all four years at Locke.

Another area that would benefit school reformers would be a study that examined
and compared the degree to which students have a forum for their voice within charter
schools and public schools. Students must be active participants in their education and
have a forum for their voice. It would be beneficial to find examples of schools where
students have had a forum for their voice and to develop ways that schools can ensure
they are offering students a forum for their voice.

On the theme of student voice, it would be beneficial to conduct a student-led
study of student perceptions of safety in high-needs schools. As this study has shown,
schools can be violent places. It would be interesting to examine student perceptions of
violence in their schools.

Another study that would benefit school reformers would be one that examined
media accuracy in reporting on high-needs schools. As the students in this study

concluded, the media does not cover the school and events at the school accurately.
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It would be valuable to conduct a study that included a complete photo essay that
documented before, during, and after the takeover of a high school. It would be valuable
to see how a school changes over the course of a school takeover. A photo essay could
help document the physical changes of the school, the perceived atmosphere of the
school, and the overall quality of the school during the course of the takeover.

School reformers would also benefit from a study that compared facilities at high-
needs charter schools. It would be valuable to determine whether Locke High School
was the exception or the rule concerning the facilities at charter schools. It is important
for students to have adequate facilities and a place that is safe and positive. It is
important to ensure that all students, even those in high-needs schools and charter
schools, have the quality of facilities they deserve.

A last study that would be beneficial to school reformers could examine course
offerings in small charter schools in high-needs areas. The students at Locke High
School felt that they were not given an equitable selection of course offerings that were
preparing them for college and giving them a fair opportunity to learn. It would be
interesting to determine whether such shortchanging is common in small charter schools
and what could be done to increase the amount of classes students can take.

Conclusion

Several additional studies related to this project would be interesting and
worthwhile. Some of these studies would be valuable in determining the quality of
education that high-needs students receive and the quality of education that takeovers and

charter schools offer these students.

208



Concluding Thoughts

From my seven years of experience at Locke High School, | have come to realize
that our students are strong and resilient. They endured violent school conditions, a
horrible educational atmosphere, and a takeover that did not fulfill the promises made to
them. Despite all of this, the students continued to push forward and do the best they
could. Because they were so diligent and overcame so many trials and tribulations in
their schooling, we must do all we can to offer them an equitable education. Because
they have graduated, we must at the very least take their experiences and ensure that
students similar to them can receive a quality education. This study has done that. It has
taken their experiences, defined the shortcomings of their high school experience, and
explained how a takeover could be improved. | am grateful for the students of Locke
High School and the amazing young people they are now and are becoming. Even
though they caught national media attention with the riot that occurred during their
freshman year and the takeover that took place in their 10™-grade year, the hope is that
Charter Management Organizations will take their words and experiences to create more

thoughtful and student-centered takeovers in the future.
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APPENDIX A

Student Interview/Focus Group Questions

Questions for Interview 1

Demographic questions:

a. What is your name, age, gender, ethnicity, pseudonym?

b. How would you describe yourself?

¢. How would you describe yourself as a student?

d. How has your senior year been so far?
The school

a. Describe old Locke, which was under LAUSD, during your freshman
year.
How did you feel coming to school here?
How did you feel about Locke?
Did you feel that you belonged there?
If you were to give old Locke a grade, what grade would you give it?
Why?
Takeover

a. Describe Locke under Green Dot
How do you feel coming to school here?
How do you feel about new Locke?
Do you feel that you belong here?
If you were to give new Locke a grade, what grade would you give new
Locke?
Photo elicitation

a. Describe your photo project (the student will have the project in their

hands)
i. Using your photo essay, explain each photograph.
ii. What stories can you tell about these pictures?
iii. Why did you choose these specific pictures?

What is your favorite story that you could tell me about Locke, from any of your
four years at Locke?

© oo o

® oo o
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Questions for Interview 2

1. Green Dot’s takeover of Locke
a. Do you feel that the school is better or worse?
i. Why?
b. What is the best thing about the takeover?
c. What is the worst thing about the takeover?
d. What would you have changed about the takeover?
How has the takeover affected your social life?
a. How has the takeover affected you socially?
b. How has the takeover of Locke affected your friendships?
c. How has the takeover affected the social activities at the school?
3. How has the takeover affected your academic life?
a. In what ways has the takeover affected you academically?
b. How would you compare the teachers under old Locke and new Locke?
c. What was your learning experience like under old Locke?
d. What is your learning experience like under new Locke?
4. How has the takeover affected your personal life?
a. Do you spend more or less time at Locke since the takeover?
b. How has the takeover affected your family?
c. How do you think you would be different as a person if Locke remained
under LAUSD?
d. Has anything changed in your life as a result of the takeover?
i. (If yes) what?
ii.  (In no) should anything have changed?
How have you, as a person, changed because of the takeover?
f. Do you feel that the takeover is personally good for you or bad for you?
i. Why?
5. Charter school takeover
a. Why Locke? Why did Green Dot choose to take over Locke?

i. Do you think that the demographics of Locke played a role in the
decision for Green Dot to takeover Locke High School? If so,
how?

ii. Do you think the community surrounding Locke played a role in
Green Dot’s decision to takeover Locke?

N
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Questions for Interview 3

1. Personal stories
a. How has your perception of Locke changed over the last four years?
b. What stands out the most from your freshman year?

2. Locke under LAUSD

What events from your freshman year stand out to you the most?

b. Here are some quotes from the media concerning old Locke. Do you
agree with them or disagree with them? Why?

“Class was just like a zoo. Kids were running around. They just
do whatever they wanna do in the classroom. The teacher was just
sitting there reading a book.” (Internet news story)

“It's a very large school situated in a very bad neighborhood.
Unstable gang and crime problems. Unstable families, a large
immigrant population, many of whom are not conversant in
English. A whole culture of poverty that leads to a lack of a culture
of achievement.” (Book)

“Most of the time, if we weren’t teaching ourselves, we weren’t
learning at all.” (Internet news story)

“The campus at 111th and San Pedro streets has long been one of
the city's most troubled. This school year has been particularly
difficult, with near-daily fights -- albeit on a much smaller scale --
during much of the fall and winter.” (Newspaper)

3. Events concerning the takeover
a. How did you feel when it was announced that Green Dot would take over

Locke?

b. What part did you take in the takeover of Locke?

c. What voice did you have in the takeover of Locke?

d. What choices did you have concerning the takeover of Locke?
4. Locke under Green Dot

a. How was the first year under Green Dot?

Describe that first year under Green Dot for me, from your point of
view.

If you were to grade Green Dot on the takeover after that first year,
what grade would you give them?

Give me a story from that first year under Green Dot.

b. How was the second year under Green Dot?
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i. Describe that second year under Green Dot for me, from your point
of view.

ii. If you were to grade Green Dot on the takeover after that second
year, what grade would you give them?

iii. Give me a story from that second year under Green Dot.
c. How was the third year under Green Dot?

i. Describe you third year under Green Dot for me, from your point
of view.

ii. If you were to grade Green Dot on the takeover after these three
years, what grade would you give them?

iii. Give me a story from this year under Green Dot.
d. Here are some quotes from the media concerning new Locke. Do you
agree with them or disagree with them? Why?

I. “This year, the halls are virtually empty during class. Teachers and
aides say the campus is almost graffiti-free, and fights have
diminished from one a day or so to less than one a month.
Tardiness and ditching are down, now that both of those bring
detention. Student attendance for September and October averaged
92%, close to that at suburban high schools.” (Newspaper)

Ii. “Students say the campus is safer and calmer. The teachers,
although mostly young and inexperienced, receive praise for being
devoted and effective. There are signs of academic progress.
Students repeat one point over and over: Instruction is better and
nearly all teachers work hard and expect them to achieve.”
(Newspaper)

iii. “It’s night and day” (Newspaper)

iv. “There's no doubt that students at the Watts school are better off
for the Green Dot takeover.” (Newspaper)

5. In your own words, tell me the story of the Locke takeover.

6. Isthe Green Dot takeover of Locke successful?
a. Explain briefly
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10.
11.

12.

13.

Focus Group Questions

How would you, as a group of students, describe old Locke?
How would you, as a group of students, describe new Locke?
In what ways has Green Dot impacted Locke?
In what ways has the takeover affected you as students?
Green Dot assigned all of the LAUSD students to its own school.
a. What are your thoughts concerning this decision?
If Green Dot had asked for student volunteers to help with the takeover, would
you have assisted Green Dot with the takeover of Locke? Why or why not?
If you could go back in time, would you have chosen to go to Locke, or would
you have chosen a different school to attend your four years?
If you had a younger sibling, would you want them to attend Locke?
a. Why or why not?
Why Locke? Why did Green Dot choose to take over Locke?
What is your most vivid memory of your four years at Locke?
If you could describe your four years at Locke in one sentence, how would you
describe them?
Using your photo essay, show one picture that shows the impact that Green Dot
has had on you as a student. Explain.
Has the photo essay and the interviews helped you to organize and analyze your
thoughts, experiences, and stories about the takeover?
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APPENDIX B
Introduction to the Project Handout
The Story of the Locke High School Takeover
through a Photo Essay of Student VVoice
[STUDENT PHOTO ESSAY PROJECT]

Mr. Beardall

Are you interested in photography? Do you like expressing yourself and your viewpoint
through film, art and other creative media? If so, then | would greatly appreciate your
involvement in the final project of my research dissertation. | am now looking to gather
information from my students about their perceptions and opinions regarding the Locke High
School takeover from LAUSD by Green Dot through the creation of a photographic essay. Many
of you have been here at Locke during this entire transition and have a lot of thoughts on this
issue. | would love to see these opinions depicted as pictures. If you think you are up for the
requirements listed below, let me know by February 28", 2011. | am taking committed students
with the understanding that only FIVE student projects will be included in the final analysis for
my dissertation.

| am currently finishing my degree for a Doctorate in Education and in order to do so |
must complete student research this spring. |1 am required to complete a dissertation of which |
have already finished my literature studies. | am now looking to gather information from my
students about their perceptions and opinions regarding the Green Dot takeover of Locke High
School from LAUSD. Many of you have been here at Locke during this entire transition and have
a lot of thoughts on this issue. | would love to hear them. While there are many stories being
told and written about the Locke takeover, none of these publications focus significantly enough
on the student voice. As the biggest stakeholder and the people who make this school possible
by being here every day, it is important for us to focus on your experiences about the changes

that have taken place here over the past few years.
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Description of the project:

The purpose of this study is to gather, examine and analyze the opinions and
perceptions of students who have been involved in the takeover of Locke High School by
Green Dot Public Schools. With little academic research completed in this specific area
of the voice of high needs students at Locke High School, this study hopes to create a
platform by which the student voice and student perspective can be seen, heard and
incorporated into the discussion of whether or not charter takeovers are a good fit model
for failing urban schools in Los Angeles. This research will involve student essays,
interviews, and a group interview. The research will require the participation of five
students who have been at Locke High School before and after the takeover.
Photographer Requirements & Timeline:

1. You have to have been a student before, during and after the takeover of Locke
High School by Green Dot Public Schools.

2. You are committed to turning in a quality photo essay on March 14" | 2011.

3. You agree to meet with Mr. Beardall no less than three times prior to student
scheduled interview to discuss the quality of images and progress of photo essay
narrative. It is crucial that all equipment questions and concerns are answered
right away and not postponed until the final project due date.

4. You agree to use available camera equipment only when provided permission by
Mr. Beardall.

5. Should your project become a finalist within my research, you agree to a one-on-
one interview to discuss the themes, perceptions and student voice portrayed
within the photo essay project.

Students will be provided all necessary equipment to complete this project and are
welcome to visit Mr. Beardall’s classroom to discuss their work before school, during
passing period and after school should the student not be enrolled within a photography
course.

While you will take many photographs in the coming weeks, keep in mind that your final
submission will include a total of TWELVE of your best shots. Additionally, each
photograph will include a three sentence description. The first sentence will explain the
picture and how it relates to the topic. The second and third sentences will illuminate the
questions asked and discuss the theme of the questions asked relating to the theme.
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Remember to be as creative and open as you can with this project. Your photographs
will help to construct your voice so be sure you complete this project with great care.

Photograph Breakdown
e One picture that encompasses your student perception of the successes and

failures of the Green Dot takeover with an in depth explanation of how
this photo best describes your student voice.

e One picture chosen for your project cover.

e Ten photographs, one per subtopic

The following ten areas and themes were taken from conversations with students about
Locke High School. These are a few of the areas that they have discussed concerning old
Locke and new Locke. Students will be expected to produce photographs that reflect
their own voice in ten areas.

The ten areas and themes for the photo essay

1.

Safety

(Do you feel safe at school? How is this better or worse with new Locke?)
Facilities

(Is it well maintained? Does everything work?)

Overall quality of school experience

(Have you had a good experience at Locke?)

Quality of teaching & learning

(Have you had a good academic experience at Locke?)

Locke High School culture

(What is the overall culture of the school? Does it represent you?)

Overall sense of belonging

(Do you feel integrated into the Locke school community?)

Academic support

(Do you have college support and help with your schoolwork? Are there people
at Locke that help you when you need it?)

Personalization

(Do feel that people at the school know you and that your education fits you well?
Do you get what you personally need from the school?)

Relationship of Locke to the surrounding community

(Do you believe that Locke still belongs to the surrounding community and
represents the community? Is the school a part of the community or separated
from it?)

10. Change as a result of the takeover: before and after
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(What has changed at Locke as a result of the takeover? What is better or worse
about the school because of the takeover?)

If you have any questions, feel free to contact Mr. Beardall at any time in room 313.
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APPENDIX C
Loyola Marymount University

Informed Consent Form

February 1%, 2011

Loyola Marymount University

A study on the views and experiences of students in a charter school takeover

1)

2)

3)

4)

5)

6)

7)

I hereby authorize Joshua M. Beardall to include me (my child/ward) in the
following research study: Critical Race Theory & Charter School Reform in Los
Angeles: The Story of Locke High School through a Qualitative Study of
Student Voice

I have been asked to participate on a research project which is designed to
ascertain the perceptions, experiences, and stories of students during the charter
school takeover of Locke High School and which will last for approximately two
months.

It has been explained to me that the reason for my inclusion in this project is that I
was a student at Locke before and after the takeover.

I understand that if I am a subject, I will create a photo essay about the
transformation and then be involved in a minimum of three interviews and then a
group interview.

The investigator(s) will help guide the photo essay process and conduct the
interviews.

These procedures have been explained to me by Joshua M. Beardall.

I understand that I will be videotaped, audiotaped and/or photographed in the
process of these research procedures. It has been explained to me that these
tapes will be used for teaching and/or research purposes only and that my identity
will not be disclosed. I have been assured that the tapes will be destroyed after
their use in this research project is completed. I understand that I have the right to
review the tapes made as part of the study to determine whether they should be
edited or erased in whole or in part.

I understand that the study described above may involve the following risks and/or
discomforts: inconvenience with interviewing.

I also understand that the possible benefits of the study are that people will better

understand the perceptions, experiences, and stories of Locke students concerning
the charter school takeover of Locke High School.
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8) I understand that the following alternative procedures (and/or drugs) are available.
The reason these are not being used is:

9) I understand that Joshua M. Beardall who can be reached at 310 525-4126 or
jbeardal@lion.Imu.edu will answer any questions I may have at any time
concerning details of the procedures performed as part of this study.

10) If the study design or the use of the information is to be changed, I will be so
informed and my consent reobtained.

11) I understand that I have the right to refuse to participate in, or to withdraw from
this research at any time without prejudice to my grade or prejudice from the
teacher.

12) I understand that circumstances may arise which might cause the investigator to
terminate my participation before the completion of the study.

13) I understand that no information that identifies me will be released without my
separate consent except as specifically required by law.

14) I understand that I have the right to refuse to answer any question that I may not
wish to answer.

15) I understand that if I have any further questions, comments, or concerns about the
study or the informed consent process, I may contact David Hardy, Ph.D. Chair,
Institutional Review Board, 1 LMU Drive, Suite 3000, Loyola Marymount University,
Los Angeles CA 90045-2659 (310) 258-5465, david.hardy@Imu.edu.

16) In signing this consent form, I acknowledge receipt of a copy of the form, and a
copy of the "Subject's Bill of Rights".

Subject's Signature

Date
Witness
Date
OR
Subject is a minor (age ), or is unable to sign because

Mother/Father/Guardian

Date
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APPENDIX D

Memorandum of Understanding

Memorandum of Understanding

To: Dr. Cristina de Jesus, Chief Academic Officer, Green Dot Public Schools
Veronica Coleman, Principal, Locke Launch to College Academy

From: Joshua M. Beardall, Doctoral Candidate, Loyola Marymount University

Subject: An Ethnographic Research Project with Locke High School Launch to College
Academy

Date: January 18,2011

Purpose, Goals, and Need for the Project:

Los Angeles is currently experiencing an unparalleled level of growth and
progress within the national charter school movement. New schools are blossoming all
over the city. Some are being started in church basements and renovated recreational
centers while meanwhile, existing and often times failing schools are being taken over to
implement public charters negotiated with the parent district. Researchers and informed
educational reformists must take note that charter high schools “tend to service students
who are markedly more disadvantaged than those of traditional high schools” (Edsource).

While it is believed that the high academic standards, small class size and
innovative teaching philosophies characteristic of charter schools can yield the most
academic and social benefits for urban youth of failing public school districts, absent
from such a discussion is whether or not these laudable tenets of charter schools are
actually realized equitably across geographic, socioeconomic and racial demographics,
with a primary focus upon the conversion of Locke High School in South Los Angeles.
When examining the changes taking place within school houses, it is necessary to look at
the views and opinions of the students involved in this change. In the case of Locke High
School, one must look at the counter-stories available to what the mainstream media has
said about Locke. This project will aim to look at the perceptions and thoughts of
students who have been a part of the Locke transformation project and infuse them into
the transformation dialogue. It will also seek to find whether the students are telling the
same story that the mainstream media has told about Locke High School.

Research Questions:

In order to ascertain the perceptions and thoughts of students who have been a part of
the Locke transformation project, this study will study the following research questions.

1. What are the perceptions of 12" grade students of color who were students during

the charter school takeover of Locke High School by Green Dot Public Schools?
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2. What is the extent to which the mainstream narrative about Locke High School

and the students’ perception of Locke High School are disconnected or in error?

Research Methodology:

This study will use a Critical Race methodology in order to search and examine
the perceptions and stories of Locke High School students. Within this methodology, the
research will include 5 photo ethnographies, or photo essays, which will include a follow-
up interview for each of the students who submit a photo ethnography. This study will
also use a survey of roughly 120 students. The final research method will be indirect
observation. A Critical Race methodology is appropriate for this research as the vast
majority of students are a part of a racial minority and the purpose of the study is to
examine the stories that they have to tell.

The data will be collected from students when they are available and ready to
deliver them to me. Interviews will be conducted at a time of convenience for the
student. Indirect observation will take place while students are conducting their projects.
Surveys will be given during the beginning of the class for participating classes. This
project will begin at the end of February, pending LMU’s IRB (Institutional Review
Board), and end one month from the start date, the end of March.

By bsigning this document, all parties agree that:
e Joshua M. Beardall will be able to conduct research with students within the
Locke Launch to College Academy.

e Joshua M. Beardall will be able to use the names “Locke High School” and
“Green Dot Public Schools” within the research.

o The research proposal fits within the rules and regulations of Green Dot Public
Schools.

o All parties involved agree to abide by and comply with the requirements of the
LMU Institutional Review Board (IRB) requirements for the protection of human

subjects.
5 ) ;
i
_1/19/10
Dr. Cristina de,Jesus, Chief Acadeyfyic Officer, Gyeen Dot Public Schools Date
[
Veronica Coleman, Principal,\17l:ke Launch to College Academy Date
L = L2l
e @,ua*l\’l“ Beardall, Doctoral Student, Loyola Marymount University Date

L/’/’/
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Name

APPENDIX E

Project Handouts and Digital Photo Essay Template

Period

Photo Essay Project Graphic Organizer

Topic: Safety

What are you going to take pictures of to show this?

Do you feel safe at school?

How is this better or worse with new Locke?

Is it better, same,

What artistic strategies will you use?

or worse?
Topic: What are you going to take pictures of to show this?
Facilities

Is the school well maintained? Give examples.

Does everything work? Give examples.

Is it better, same,
or worse?

What artistic strategies will you use?

Topic: Quality of
school experience

What are you going to take pictures of to show this?

Have you had a good experience at Locke? Explain.

Is it better, same,
or worse?

What artistic strategies will you use?
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