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Abstract

This research explores the impact of a three day Artist Residency Program at a K-8th
public school on a Native American Reservation. The program is evaluated through a lens of
Social Action Art Therapy and aims to uncover how this program impacted a community—
including teachers, students, and parents, and facilitators. The researcher examined social action
literature, social action art literature, social action art therapy literature, as well as social action
with Native Americans literature. The researcher used a qualitative approach, specifically an
Inquisitive Case study, in which data was collected through the researchers notes. These notes
then informed the creation of a survey that was given to teachers as well as the Artist Residency
program facilitators. Next, the researcher conducted interviews for further examination of the
impact. All the data was placed into an organizing table in which four main themes and three
minor themes emerged. The resulting data themes include: 1) Art illuminated the students Native
American Hoopa identity and culture, 2) art increased student participation, facilitated
storytelling, and conversations about the student’s feelings and art provided a sense of agency, 3)
art created and strengthened bonds among the students, teachers, parents and facilitators and
facilitators were seen as role models for the students, and 4) the facilitator’s desire to be involved
in similar art therapy social action projects increased as they were personally and professionally
impacted by the Artist Residency Program. Three minor themes include: a) Some teachers found
new ways to integrate art in their classroom, b) the foreign art medium choice increased risk
taking, engagement, creativity as well as provided students with new skills, ¢) some changes
noted, more time needed to see larger change. These themes were then examined in the context
of art therapy social action literature and findings suggested positive impacts of the social action
art therapy informed Artist Residency program.

Keywords: Social Action Art Therapy, Social Action Art, Community Art
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Disclaimer

This paper does not reflect the views of Loyola Marymount University nor the
Department of Marital and Family Therapy. Prior to data collection, an Institutional Review
Board (IRB) approval for the research was obtained. Appendices contains full IRB submission.
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Introduction
The Study Topic

In the 2015 American Art Therapy Association Conference, four distinguished art
therapists closed the conference by sharing their experiences of social justice through art therapy.
In addition, Jordan Potash, another distinguished art therapist, questioned if a community art
program tied to social action, facilitated by art therapists, fell into the category of art therapy?
The facilitators of this community project answered it did. Potash then expressed his hope that
we, as therapists, could align and advocate for this type of therapeutic social action community
work in the field of art therapy.

Witnessing these conversations, I excitedly realized my identity as an individual who
would commit to a career that was based on community advocacy and social action art therapy.
It was once brought to my attention that when you feel you don’t belong in this world it’s
because you were born to change it. [ became driven to change it through my career choice to be
a social action art therapist. I was honored to participate in a social action project for the first
time through the Artist Residency program, a program that would facilitate a three day art
making event at a K-8th grade public school on a Native American Reservation.

What follows is a study topic that investigates the lived experiences of facilitators, and
community comprised of teachers, students, and parents after a three day Artist Residency
Program with Native Americans which was informed by social action art therapy.

The research question that guides this program evaluation is as follows: How does a three
day Artist Residency Program, informed by social action art therapy, impact a community and
it’s facilitators from a social action perspective? The study aimed to understand how facilitators

and participants in the community were affected by this experience by evaluating the program
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through a lens of social action art therapy. By collecting this data, I can explore how art making
impacts individuals first hand and contribute to the argument for the continued advocacy of
social action work in our field of art therapy.

Significance of the Study

There is an abundance of literature that describes a connection in art and social action,
Cohen-Cruz (2002) discussed the various community art projects throughout history that
empowered the participants. For example, during the Harlem Renaissance music allowed for
African Americans to sing about their lived experiences which may have gone unheard. Levine
and Levine (2011) described in their book, “Art in Action,” the means in which participation in
art therapy groups allowed individuals to transform and strengthen themselves and also their
community. Other benefits of social action art therapy discussed in art therapy literature include
increasing engagement of students within the classroom through discussions that arise from the
art, that may not otherwise occur. In addition, cohesion and identity formation also result from
art making within the greater community outside the classroom as well.

Furthermore, as mentioned at the 2015 AATA Conference, speakers stressed the
importance of therapeutic community work. This is a small yet growing subset of art therapy and
this study hopes to contribute to the conversation of its significance in the field of Art Therapy.
What follows is a presentation of an art program with a Native American public school
community that aimed to empower the community to acknowledge their personal and
community strengths. The data collected comprised of the lived experiences of the participants
and facilitators and is explored in the context of social action and social action art therapy
literature. The findings of this study can be used to assist other therapists and activist aiming to

use art in increasing awareness of possible impacts.
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Lastly, during my last lecture in my Cultural Studies class, the professor asked
individuals to share what they felt the program was missing. One student answered information
about social action art therapy. Another student responded she agreed as she also did her research
on social action art therapy. I agreed and felt grateful to have done this research to be informed

of this topic. Thus, this paper also provides information regarding social action art therapy.
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Background of the Study Topic

Social action is “an organized program of socioeconomic reform; specifically, activity on
the part of an interested group directed toward some particular institutional change” (Merriam-
Webster’s online dictionary, n.d.). Social action art therapy is “a participatory, collaborative
process that emphasizes art-making as a vehicle by which communities name and understand
their realities, identify their needs and strengths, and transform their lives in ways that contribute
to individual and collective well-being and justice” (Golub, 2005). Community art literature and
social action art literature similarly discussed art having an ability to bring things to the surface,
allow for discussions to occur that may not otherwise occur, and brings individuals together to
create change. These themes are also found and examined through examples in the art therapy
social action literature.

Cultural and art medium considerations are discussed in which therapist including Moon
(2010) and Smith Botempski (2010) argue for art history to be included in art projects in which
individuals can contextualize and empower themselves in their art experience. Also, Moon
(2010) and Golub (2011) stress that therapists consider the mediums that may or may not be
available in the countries art therapist visit and in addition, suggest that therapists question their
own biases towards certain mediums. These researchers advocate for therapists to empower
individuals to use their own resources.

Lastly, when working with Native Americans, some considerations should be taken.
Considerations discussed in the literature include transference to white therapist (Moody, 1995
and Kaplan, 2005) and Writer (2013) describes the utilization of narrative art therapy,

specifically the power in a rewritten story.
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Literature Review

This research project examines an Artist Residency Program with Native Americans,
which was informed by theories of social action art therapy literature. This literature review
examines social action art therapy literature as well as additional sources of literature which
arose when searching for “social action art therapy” in the research databases. The additional
literature includes social action art literature, regarding specifically art principles, social action
art and community art literature and social action art therapy literature, as well as art therapy
with Native Americans literature.

Review of literature begins by exploring content that addresses social action. A definition
of social action and examples of social action are provided giving the reader context for social
action art projects. Following this first section is a discussion of art principles that emerged when
reading the social action art literature. Similarities that connect art principles and social action
art are reviewed which will be named and discussed as three themes. A discussion of literature
pertaining to social action art therapy follows. This term “social action art therapy” is defined
and the three themes tying art principles and social action art are further examined and discussed
including the findings in the art therapy literature. The literature review then examines literature
that discusses cultural and lived experiences of art as well as medium considerations an art
therapist should take when working with underserved populations, whom social action projects
most dominantly serves. The literature review ends with a survey of the literature that
specifically addresses considerations with Native American populations.

Social Action Literature
This section defines social action and explores social movements. Social action is “an

organized program of socioeconomic reform; specifically, activity on the part of an interested
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group directed toward some particular institutional change” (Social action). Fleckenstein (2010)
states social action is “behavior designed to increase individual and collective human dignity,
value, and quality of life” (p.4). This author links social action to compassionate living which
Nassumbaum expresses is where boundaries of self are pushed outward through painful
awareness of another’s undeserved misfortune and a desire to remedy this inequity (as cited by
Fleckenstein, 2010, p. 6). Miller (2001) defines social action as an involvement of a kind of
interdependence of action or attitude between members or sets of individuals and this creates a
possible social group. The actions they partake in is influenced by social attitudes which may
include social approval and disapproval. Moreover, this action consists in the regulation and
structuring of prior nonsocial actions, actions that are regulated by rules and other social forms.
Nettle (2014) examines social action, informed by social movements theory, in connection to
gardening. Doherty (2002) describes social movement in four specific themes “taking action
outside of political institutions, a consciously shared collective identity, a network structure
which is broader than membership of formal organizations, and rejection of or challenges to
dominant forms of power and culture” (as cited in Nettle, 2014, p. 50). Additionally, Diani
(2002) states that social movement scholars agree social movement is a process “whereby
several different actors... come to elaborate either joint action and/or communication, as shared
definition of themselves as being on the same side in a social conflict” (as cited in Nettle 2014, p.
51). In all, these authors come together in stating social action and social movements occur when
individuals join together to take action to remedy inequalities and challenge power.
Principles of Art in Social Action Art Literature

This section looks briefly at the literature describing the principles of art that arose when

reading social action art literature. To begin, Ranciére (2006) states art can challenge and
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transform the way in which individuals see the world. He argues art changes the way people
think about things and makes things that may remain invisible visible and what may remain
unimaginable, imaginable. This ties closely to Herbert Marcuse's (1977) “concept of aesthetic
dimension” which states art gives the human ability to imagine what doesn't exist and give it
existence and further, art has a responsibility to help society deal with its hidden conflicts and
contradictions. Also, art embodies hope (p. 6). These two authors similarly argue art brings to
surface things unseen and begins a conversation about societal conflicts and contradictions.

Ranciére (2006) further argues the most interesting, powerful and widely distributed art
pieces are those that are capable of transcending boundaries and bringing together the diverse
publics. Boal (1979) in his study of theater also explores relationships built between individuals.
Boal (1979) also states as one changes themselves, they, in turn, change the world. In all, these
authors notice art brings individuals together and Boal (1979) adds it can bring change.
Social Action Art and Community Art Literature

This section discusses social action art and community art literature. To begin, Cohen-
Cruz (2002) states “‘communities’ are not fixed, monolithic entities any more than individuals
are. This is a great thing. It means that for as strongly as one holds certain beliefs, one also feels
oneself part of a place perhaps, or an ethnicity, or a class. Interacting around these several
identities engenders personal relationships — a wildly effective way to break stereotypes and, by
extension, change social attitudes...We're all more responsible to one another when we're in a
web of relationships and that's what community art provides” (p.7). This author further describes
specific events in history, such as the Harlem Renaissance, as it was about staging race
propaganda. Through plays, there were positive images exposed of African Americans. Within

the community, stereotypes could be broken and attitudes were changed. Also, Cohen-Cruz
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(2002) describes Lenin and Stalin in their means to use festivals and rallies as propaganda to
successfully spread their ideas and values onto others. Cohen-Cruz (2002) also describes an
NYU student who creates a play in the “Bread and Butter Theater” in which he could describe
and make public his views towards bombings in Afghanistan in 2001. This empowered him as an
individual as well as others who shared his opinions. They created a community by his
engagement in community art. Levine and Levine (2011) also sees this relationship between art
and community and in breaking stereotypes, as she explores historical events such as the
freedom songs during the Civil Rights movement and the graffiti of Keith Haring in the AIDS
Activism movement. Similarly, DeRuiter’s (2015) work with graffiti artist exposed the ability of
art to give a voice to the artists who normally may be unheard was also revealed as one graffiti
artist stated “It is when you have an opinion about an issue that you want to say and you choose
to say it to the street, whether you tag it or you don’t tag it, whether you write your name down it
or you don’t... It is about saying: ‘I exist. I am there. So hear my voice. This is my voice (p.
589).” In all, community art projects allowed minority communities to come together to express
their lived experiences and break stereotypes as they advocated for their needs through the use of
art.

Hawley (2015) found this also in her Austrian art group WochenKlausur. In this group,
art allowed individuals to draw attention to social ills that the government fails to address and
work through them at a micro level. In one project titled “Intervention to Aid Drug Addicted
Women, “dialogical art,” a term coined by art historian Grant Kester, in which the art form can
enact community through a process of physical and dialogical interaction, allowed for
conversations to occur that usually would not (as cited in Hawley, 2015). These conversations

titled “Boat Colloquies” took place on a boat filled with politicians, journalist, and medical and
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legal specialist (p.92). On the boat, these individuals could break free from their roles and have a
conversation about the woman suffering from drug addiction that at the time was avoided due to
the scare that public conversations and interventions would make drug use more attractive.
Cohen-Cruz (2002) also explores similar work of city counselor of Rio de Janeiro. The city
counselor developed the Legislative Theatre to translate needs discovered through this forum
theater which caused seventeen municipal laws to be enacted. This ties to Ranciére and
Marcuse’s arguments in which art allows for issues to become visible and consequently change
will occur.

Turner’s, Way’s & Gray’s (2013) work with youth and art production illuminated the
connection between self and their society. More specifically, these youth could form their
identity through video creation meanwhile increasing their literacy, and in turn they increased
their desire to commit to their community and to social justice. As Ranciére (2006) and Boal
(1979) had noted, art brought different individuals closer. Turner et al. (2013) had also found
80% of these youth who participated in this video art program took an interest in learning about
individuals who were different from themselves and additionally they would take action to
address the issues that their community faced together.

In all, this community art literature ties to the social action art principal literature in three
themes. They both argue that art allows space for unheard voices to be heard and also to allow
conversations to occur that may not otherwise occur, art also allows for transformation.
Moreover, art builds and strengthens a community of diverse backgrounds who together can and
will create change. I will proceed by looking at these themes in the social action art therapy

literature.
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Social Action Art Therapy Literature

This section reviews social action art therapy literature. It begins with several art
therapist’s definition of social action art therapy. It then follows with connecting the three
themes that emerged in the previous sections to social action art therapy literature. These themes
include: 1) Art is an expression of self that begins a conversation, 2) Art creates and strengthens
a community and 3) Art facilitates change. It ends with the discussion, that emerged specifically
within the art therapy social action literature, of cultural and lived experiences of art
considerations, medium considerations, and considerations when working with Native American
populations.

Social Action Art Therapy Defined

This section looks at several definitions of social action art therapy. Golub (2005) and
Kapitan(2015) state similarly social action art therapy is collaborative art processes that allow
communities to transform their lives through shared power. Kapitan (2015) specifically states the
impact of change comes from an understanding in how lives intersect with one another and the in
the awareness that individuals are active in creating themselves. Kaplan (2007) goes further to
state one becomes a social activist when they become aware of suffering in connection to social
imbalance and consequently make the choice to advocate for this social transformation. If one
remains passive, Kaplan states, the forces of oppression and injustice would be supported. In all,
these definitions similarly describe social action art therapy as a means in which art allows

individuals to acknowledge their ability in creating social transformations.
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Social Action Art Therapy Literature Themes

Art is an expression of self that begins a conversation.

This section reviews the first theme discussed above, art as an expression of self and
begins a conversation. Simoneaux (2011) finds in her work in African children exhibiting their
artwork they could express feelings that would have gone unsaid. One child’s parent’s
witnessing of their child’s art changed their perspective of him by showing them he could do
something and excel in it. Aldridge (1998) states similarly art is used to transform secrets into
something seen, heard, and discussed openly. In her work with kids and art, they could find their
voice. Furthermore, Morris & Willis-Rauch (2014) find individuals could construct their artistic
identities and speak with their hospital community, through their art directly. Lastly, Kaplan
(2007) states art can give expression to the voiceless, who are of a low SES or status, and also art
can demand a response to injustice. In all, these authors believe art is an expression of
individuals and their potential and art facilitates conversations that may otherwise not occur.

Art creates and strengthens a community.

This section reviews the second theme art creates and strengthens a community. Morris
and Willis-Rauch (2014), as mentioned above, notices cohesion within the members of a
psychiatric hospital who participated in the art production. As weeks progressed, they were able
to identify each other’s work and together collaborated to create a joint collage. In their show,
they were able to speak to the hospital staff about their art. Stigmas once held by the staff
disappeared, the staff stated they changed their perceptions of the patient's potential after seeing
their art. Also, a change occurred in the patients in that they could make their own decisions over
time. Levine and Levine (2011) also found cohesion in their work with Palestinians from

different areas in their world. The art of dancing brought them closer together. Furthermore,
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Atkins (2011) states in her cross-cultural exchanges in her work in Bolivia, she and her students,
through art, learned about each other and the release of emotions and suffering brought them
closer. She argues it may be taking an interest in another culture that can be an avenue of change
and an interest in a differing culture may lend for a fostering of community in the world. In all,
art strengthens and builds a community.

Art facilitates change.

This section discusses the third and final theme, art is an agent of change. Levine and
Levine (2012) coined the term poesis, “a capacity of human beings to shape their world” (p. 37).
These authors argue that art becomes an avenue in which individuals are able to get in touch with
this internal capacity to create change. Moreover, this can empower individuals to find new
forms of being together, that revive the sense of community itself. For example, they argue,
during helpless situations, such as natural disasters, individuals often feel isolated yet art can
bring them together through connected mourning and celebrations. Golub (2005) also finds such
a capacity in art. This author argues that art allows individuals to understand their realities,
identify their needs and strengths and transform their lives. In her work in Brazil, she held
sessions in which individuals could have an open dialogue and resource-sharing within their
community. Moreover, they, as a community engaged in art, could find solutions to their
problems. This author argues that in community work abroad, therapist allow people to identify
their strengths and resources and the art will reveal its own wisdom. Moon (2002) agrees that art
can be a transformative agent, it can overturn dramatically social ideologies at a foundational
level. Moon (2002) witnessed this in their studio class she held with her clients. Lastly, Mcniff
(1992) argues for transformation through concentration on the other, which “ensouls the world”

(pg. 2). He, states it is through others we discover ourselves and when we step aside and watch
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others, the other become an agent of transformation. In all, these authors argue change comes
from acknowledging one's own resources and resources within each other.

Culture and Lived Experience of Art Considerations

This section reviews literature that addresses the significance of acknowledging,
integrating and honoring the artist’s culture and lived experience of art in social action work.
Moon (2010) states through the wide and inclusive art history, incorporated in the therapy
practice, one can better be enabled to locate themselves within the continuum of art and this can
foster their expression and healing. Moon (2002) also argues if we ignore clients' social and
cultural contexts, we may place an undue burden on them to change that which is beyond their
sphere of influence, thus setting up realistic and potentially damaging goals. Turketo (2014)
notes the importance of acknowledging her student culture as she includes a historical context of
Maori art in her art history classes. She argues this incorporation inspires and develops
appreciation within the students of their own Maori culture as they learn the history of art of
other cultures. Similarly, Kaplan (2005) argues we must take into account the culture, or the
variety of cultures, in which individuals come will return to. This is seen in Smith-Bontempi
(2010) research of American and Alaska Native populations in which art was very beneficial
because it accommodates the cultural differences in communication which included non-verbal
expression and symbols, two familiar means of communication held by many traditional
American Indian and Alaska Natives. Gone (2010) also describes means for integration between
American Indian traditional healing and contemporary psychotherapy. For effective
interventions, clinical activities were within the framework of ceremonial healing and
personification of pathologies which allowed for mitigation of the illness. Potash and

Kalmanowitz (2012) finds, in their work in China, art was not a form of expressing emotions as
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it is in the West but instead a form of decoration, a re-creation of nature, or a form of meditation.
Thus, their goals in art had to shift to accommodate this distinct lived experience of art within the
Chinese culture. Lastly, Bryne (2012), in her work with the elderly in Hong Kong, notices the
culture of the elderly is being stagnant. She finds art gave the elderly a means to be active in their
life once again. She argues in creating, her clients were doing something and consequently
became re-invested in their lives. Thus, when providing art experiences, it is important that the
therapist considers the participants culture and lived experience with art to provide a meaningful
program.

Medium Considerations

This section describes the literature that addresses art medium considerations facilitators
should take when engaging in social action art therapy programs. Moon (2010) argues therapist
must be aware of their own culturally bound art material preferences and biases to be able to be
open to the many materials and ways that art is produced by others. With this acknowledgment,
therapist can provide individuals with a full range experience of art making. Golub (2011) agrees
stating the therapist is a visitor and clients are the individuals that would continue the work thus
she pushes clients in discovering the power of their own resources and often does not bring
American art supplies to foreign countries. McNiff (2004) also argues for the use of mediums
and objects that hold special memories to the participants. He argues the use of familiar images
tends to “further relaxation, lower inhibition, increase playfulness while providing a wealth of
evocative imagery” (pg.142). He further states that the use of computers allow art to be more
accessible to people who cannot physically work with traditional media, especially to the current

generation who is familiar and comfortable with technology. These authors all agree that special
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considerations should be taken when choosing the art medium to provide the participants with a
lasting personal experience.

Native American Population Considerations

This section reviews literature that discusses considerations facilitators should take when
working with Native Americans. Kaplan (2007) states in working with Native Americans “we
must honor their background and yet assist them in dealing with aspects of society that have
contributed to their suffering” (p.14). Moody (1995) agrees in that there is a lack of trust between
Native Americans and specifically white therapist, due to the historical relationship with this
race. Moreover, Moody argues the Native American “secrets” are not handed over and it is an
honor for them to be shared, yet, through art they can connect their own perspective of their
culture and this empowers them as they recover their lost identity (p.223). Like Moody, Writer
(2013) states, in an Oklahoma art show titled “Current Realities,” Natives Americans were able
to show their own perspective of their native history through their artwork. Similar to the themes
discussed above, Writer argues the show functioned as social action in a means that they could
realize their possibility in reconstructing their history. They told their own perspective, that
countered historical inaccuracies and identified themselves not as victims but as doctors and
lawyers, all while coming together as a community. In all, these authors argue for the
acknowledgment of Native American history as well for the creation of art narratives in work
with Native Americans.
Conclusion

The literature review begins with the discussion of definitions of social action offered in
social action literature. A discussion of art principles that arose in the social action art literature

follows. Three themes emerge and is discussed further including community art literature. These
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themes are then connected and explored with the art therapy social action literature. These
themes include: 1) Art is an expression of self that begins a conversation, 2) Art creates and
strengthens a community and 3) Art facilitates change. A discussion of considerations regarding
culture and lived experience of art follows. A discussion of considerations with Native

Americans concludes the literature review.
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Research Approach

The approach being used for this study is Qualitative Research, Instrumental Case Study.
I chose a qualitative research approach because this approach would lend itself well to the
richness of descriptive data that described lived experiences of those participating in the Artist
Residency Program (Kapitan, 2010). I chose specifically a case study because I wished to
discover how art could impact a community and in turn, if impacted in a beneficial way, I could
advocate for this type of work in our field of Art Therapy. As Kapitan (2010) stated, through
case study research “usually the researcher is interested in discovering what can be learned from
a particular encounter or encounters in the field that have bearing on art therapy practice
(p-103).” I chose an Instrumental Case Study because I wished to examine a question, a
fundamental characteristic of an Instrumental Case Study (Stake,1995). Lastly, as Creswell
(2014) stated, qualitative research typically gathers data through multiple sources. I decided to
use my notes of my lived experiences, feedback I received, and of my observations, as well as

surveys, and interviews as multiple sources of information.
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Methods

Definition of Terms

Terms included in my research include “social action,” which is defined as “an organized
program of socioeconomic reform; specifically, activity on the part of an interested group
directed toward some particular institutional change” (Merriam-Webster’s online dictionary,
n.d.). Also, “social action art therapy” which is defined as “a participatory, collaborative process
that emphasizes art making as a vehicle by which communities name and understand their
realities, identify their needs and strengths, and transform their lives in ways that contribute to
individual and collective well-being and justice” (Golub, 2005, p. 17). “Agency” is also used
which is defined as “the capacity, condition, or state of acting or of exerting power”
(Merriam-Webster’s online dictionary, n.d.). I also chose the term “Native American” as it is
described in the “Publication Manual of American Psychological Association” as an appropriate
term to use to address this population. “Community art” and “social action art” are used
interchangeably throughout the paper as they are terms used interchangeably throughout social
action art literature.
Design of the study

The design of this study is a qualitative evaluation of a specific case study that consisted
of a three-day artist residency with K-8th grade students at a public school on a Native American
Reservation in Northern California. I or “the researcher” was particularly interested in evaluating
the artist residency through a lens of social action art therapy. The question that guided the
course of this research is as follows: How does art, informed by art therapy social action, impact

a community? In order to answer this question I gathered data in the form of my notes of my
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lived experiences, the feedback I received, and of my observations as well as through surveys,
and interviews with teachers and facilitators who participated in the Artist Residency Program.

Sampling

Subjects were asked to participate based on their involvement in the Artist Residency
Program. All subjects were adults, over the age of 18, men and women, who are employed at the
school site where the artist residency took place or who facilitated the program. Approximately
44 subjects were asked to complete a voluntary Artist Residency Program survey. Subjects were
contacted through the school’s principal via program director Jessica Bianchi or by myself.
Participants were informed that their participation was requested in order to explore the impact
the Artist Residency Program had on them, through a survey. Participants were informed that
responses on the questionnaire would be used for a Masters level research project that discusses
impacts of a program informed by Social Action Art Therapy. Participation was voluntary and

thus, participants were not screened.

Gathering of Data

I wrote down observation notes, my lived experiences, as well as the feedback I received
from Turnaround Arts staff and teachers in a journal throughout the Artist Residency Program.

The survey was sent via email to facilitators and teachers. This survey was created and
administered through the online survey provider site Qualtrics. The survey contained seven
statements for teachers and six for facilitators. Questions included a statement such as “I noticed
a decrease in disruptive behavior during the week of art making.” Participants, teachers, and
facilitators, were asked to rate each statement on a four-point Likert Scale with answer choices
“strongly disagree,” “disagree,” “agree,” and “disagree.” These statements described impacts

noted in my notes as well impacts described in the three themes that emerged throughout the
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literature. An additional comment space was provided for additional observations of impacts of
the Artist Residency Program as well as a space in which the participants could write their phone
number and available time for a voluntary phone interview. If participants indicated that they
were interested in a follow-up interview, they were contacted via phone and engaged in an
interview that ranged from fifteen to thirty minutes.

Moreover, participants submitted their surveys on Qualtrics which allowed me to
organize the results into graphs and “word clouds.” Interviews were transcribed as well and
placed into Qualtrics to create “word clouds.”

Analysis of Data

I looked for emerging themes within my notes, surveys, and interviews through the
creation of a table. This table organized the data clearly to illuminate themes. Word clouds, a
function on Qualtrics, that highlights emerging words in the results, were used to find the most
repeated words in facilitator’s and teacher’s short responses in the open-ended question as well
as the interview responses. These word clouds supported the emergent themes. A second-order
analysis was done to find consistencies across different cases described in the literature review
(Katipan, 2010). I also acknowledged the degree of validity in my findings due to my own

subjective biases.
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Results

Presentation of Data

The intent of this research is to explore the means in which facilitators and community,
which include the students, teachers, and parents are impacted through their engagement in an
Artist Residency Program. The data, which explores this impact, was collected through three
modalities. First, I wrote notes about my lived experience as a facilitator of the Artist Residency
Program, of feedback we received, as well of my observations. Next, these notes were examined
and used to inform questions that were compiled and distributed in a survey taken by teachers
and facilitators. Last, I conducted follow-up interviews to explore deeper those impacts indicated
in a survey and also to gain additional insight that may not have been mentioned.

Researcher Notes

Notes Process

My notes were handwritten in a journal during and after the Artist Residency Program.
These notes included my lived experiences shared with the students, teachers, other facilitators,
parents. These notes also included feedback provided by the students, teachers, parents, other
facilitators, and Turn Around arts staff. Lastly, these notes included observations of the student’s
interactions and art making process and product.

Notes Results

I noted images that frequently appeared in the student’s art. The most dominant symbols
were of homes, faces, hearts, stars and Native American symbols. The Native American symbols
tied to student’s culture as Hoopa Native Americans. Statements such as “Hoopa Pride” and

“Keep our community clean” also appeared in the art. The notes seemingly indicated that the art
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had illuminated the student’s Native American Hoopa identity and culture. This became the first
theme explored in the survey.

Over the period of three days, I witnessed increased participation in the students. For
example, there was an eighth grade student who initially remained reserved and unengaged but
by the last day, he not only participated in art making but he also voluntarily presented his and
his classmates joint art piece and shared a story with the entire class. This increased participation
also became a theme that was also measured in the survey.

As described above, I heard students share stories with one another when engaged in the
art process. A second grade student shared a story, with the entire class, about a worm and a
rabbit who showed care for one another’s differences and strengths. The rabbit had won a race
and when the worm expressed he was sad, the rabbit explained he was perfect just as he was.
Perhaps this was a story that she resonated with which may have helped her process a lived
experience she faced. I also noted her shared interaction with an eighth grade student who had
found a clown within her art. The art had allowed this student to express and share her fear of
clowns with me. I observed the art allowed her to resolve her fear in clowns by drawing a jail
over it. The students were directed to use contact paper, to create stickers, to add anything to
their art. The intent of this art directive was to provide the students with a sense of agency to
create change. This student drew bars on the contact paper and placed it over the clown. She
smiled as she did this and expressed satisfaction with her art. Art, as experienced by these shared
interactions, had facilitated storytelling and conversations about the student’s feelings, another
theme explored in the survey.

As described above, I also saw art provided a sense of agency in the students. The student

could create change in her art and engaged in doing so, consequently, she became in touch with
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her agency. I also noted this in an interaction with another student who asked me to help him
find his art so he could show his parents. He persistently looked around the entire campus until
he realized it was in his classroom desk. The parents expressed his deep desire to share his art
with them. He felt his art mattered and he had created something that needed to be seen and
shared. He also had felt a sense of agency in creating art and he wanted to share this with others.

I observed bonding between the students, between myself and the students, and between
myself and the other facilitators. On the last day of the Artist Residency program, I engaged in
giving stickers to the students, a directive given to increase bonding between the students. I also
received a sticker from a second grader that stated “I like you” which made me feel the bond I
created with the students. I noticed second graders exchanging stickers of hearts and
compliments. I also noted co-facilitators created similar stickers representing their care and
appreciation they had for the students. I also noted, another student, in the fourth grade,
expressing his excitement and affection for the facilitators to the class. He stated excitedly and
passionately “Hey guys, don’t you love these guys? They’re so awesome! I love art!” This was
my most memorable moment. Students sharing, bonding and connecting among themselves and
with the facilitators became a theme explored as well in the surveys.

I took notes of feedback that came from several individuals. The Turnaround Arts staff
provided feedback expressed by the teachers and staff. They stated the attendance office staff
expressed a noticed decrease in students being sent home for bad behavior during the three days
of the Artist Residency program. Teachers had also expressed learning new means in which art
could be integrated into their class. Lastly, a parent expressed she had never witnessed such a
large parent attendance during a Back to School Night, which occurred on the final day of the

Artist Residency program. She expressed her gratitude towards the facilitators for bringing art to
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the school. She described how her son had enjoyed the project immensely as he was a young
artist himself. His mother proudly described his hidden talents that were able to be exposed and
practiced during the Artist Residency program. These three statements were also explored in the
teacher/staff survey.

Lastly, I noted my own felt sense of agency and enjoyment in providing art therapy social
action informed work. Post program, I knew I would continue to engage in similar programs. I
felt bonds with the other facilitators who shared the same passion in participating in projects that
empowered communities through art. I explored these themes in the facilitator survey as well.

Online Surveys

Likert Scale Survey Process

The format of the survey was originally two different set of yes/no questions tailored to
two groups; the facilitators, who are called “university mentors” or “university facilitators “in the
survey, and to teachers/staff. These statements were informed by my notes described above as
well by Golub’s (2005) definition of art therapy social action “a participatory, collaborative
process that emphasizes art making as a vehicle by which communities name and understand
their realities, identify their needs and strengths, and transform their lives in ways that contribute
to individual and collective well-being and justice.”

The yes/no questions turned into statements which the survey participants could rate on a
four-point Likert scale. This scale was chosen with intent to provide a greater range in choices
and to provide a more inclusive understanding of what statements the participants strongly

99 <6

agreed or strongly disagreed with. The answer choices included “strongly agree,” “agree,”
“disagree,” and “strongly disagree.” Teachers/staff were asked to rate seven statements, and

facilitators were asked to rate six statements.
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Surveys were distributed via email to all facilitators and teachers/staff. Email addresses
were accessed through the program director and school principal. The email contained a short
paragraph expressing the research topic and gratitude for participation. At the end of the email,
there was a link to the online survey created on Qualtrics.

Qualtrics was used to create the survey. Qualtrics allowed for easy use and accessibly to
survey participants as well as a structured interview format. Qualtrics was also used to review
results and create visual diagrams which were utilized to interpret the data collected.

Likert Scale Survey Results

Six teachers, zero staff, and thirteen facilitators engaged in taking the survey. Qualtrics
produced visual representations of the Likert Scale responses shown below. This visual
representation utilized four different colors to represent these four choices: “strongly agree” with
red, “agree” with purple, “disagree” with blue, and “strongly disagree” with green. I sought to
see if the teachers mostly agreed with each statement, thus I looked primarily at purple and red

sections. I also noted what statement had the most “strongly agree” responses.
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18-38-15 1885 FROM-HOOPA ELEMENTZRY 18386251943 T-378 PEOG1/BANL F-943

chool

P.O. Box 1308 Hoopa, CA 95646
(530) 625-5600

OQctober 29, 2015

To Whom It May Concern,

This letter is to verify that | support Jessica Lo under the supervision of Dr. Jessica Bian-,
chi in presenting Hoopa Valley Elementary School teachers and staff with & voluntary Artist
Residency Evaliation Questiomnaire and voluntary follow-up phone Inforview, The question-
naires and intorviews will be used {o evaluate the effectivoness of the Artist Residency Pro-
gram that was faeilitated in partnership with Turnavound Art California on October 13th-15th
2015,

If you have any further guestions or congemns please contact e st (330) 623-3600
ext, 2250 ,

Sincerely,

<
Vs

Aran Ryiz
6-8M Principal —
Hoopa Elementary School



IMPACTS OF AN ARTIST RESIDENCY PROGRAM 106

Hoopa Valley Elementary Artist Residency Teachers & Staff Survey

This survey explores how Hoopa Valley Elementary School experienced the Turnaround Arts
California Artist Residency Program this past October. Results of this survey will be used in a Graduate
Master’s Project concerning Art Therapy and Social Action: A Case Study.

Please mark box that best describes your experience

strongly strongly
agree agree disagree disagree

There was a decrease in disruptive behavior during the week of art making

There was increased participation in students who frequently do not participate

Students bonded, shared, connected through their art work with each other

Students bonded, shared, connected through their art work with university
facilitators

[ learned new ways in which art can be integrated into class

[ noticed increased parent participation during back to school night due to art

I noticed the students culture within the artwork created.

Additionally, how did the Artist Residency Program impacted you, your students and your
community?

If you are available for a phone interview (~25 minutes) please fill in the following information:

Email: Phone: () - Day & Time:

Thank you tremendously for your time and participation in this survey.
If you have any questions or additional comments please feel free to write them on the back of this survey.
You mail also email Jessica.b.lo@me.com and/or jessicabianchi7@gmail.com
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Artist Residency University Mentor Survey

This survey explores how you experienced the Turnaround Arts California Artist Residency
Program at Hoopa Valley Elementary School this past October. Results of this survey will be used
in a Graduate Master’s Project concerning Art Therapy and Social Action: A Case Study.

Please mark box that best describes your experience:

strongly strongly
agree agree  disagree disagree

[ learned about the school culture through students artwork

Students shared and bonded with me through their art work

By last day, I noticed increased bonding between students through the
art making

My desire increased to advocate for and participate in community art
programming

I bonded with the other university mentors

I felt this experience made a positive impact on me personally and or
professionally

Additionally, how did the Artist Residency Program further impact you, the students you worked
with, their community, and your relationships with other university mentors:

If you are available for a phone interview (~25 minutes) please fill in the following information:

Email: Phone: () - Day & Time:

Thank you tremendously for your time and participation in this survey.
If you have any questions or additional comments please feel free to write them on the back
or email Jessica.b.lo@me.com and/or jessicabianchi7@gmail.com
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Interview Questions

1.

Can you please tell me about how the students expressed themselves in the art?
How did art impact the relationship between the students, between the students
and you? What occurred between the students when engaged in art making?
Could you share any feedback you received from the teachers or school staff
(facilitators)?

Do you usually integrate art into your classroom and what happened to the
students art after we facilitators left (teachers)?

Did you notice any transformations/changes occur within the three days of the
Artist Residency program?

*Did art allow conversations to occur and if so what were these conversations
about?

*What was your kids experience with the stickers?

*How did this program impact you? (facilitators)

*Did the art elicited strengths and needs?

* asked if there was time left in interview



