Digital Commons@

Loyola Marymount University
LMU Loyola Law School

LMU/LLS Theses and Dissertations

2018

Global Education: Assets and Challenges for Global Competency
in Catholic Schools

Beate Winkler Nguyen
Loyola Marymount University, musemondiale@yahoo.com

Follow this and additional works at: https://digitalcommons.Imu.edu/etd

b Part of the Education Commons

Recommended Citation

Winkler Nguyen, Beate, "Global Education: Assets and Challenges for Global Competency in Catholic
Schools" (2018). LMU/LLS Theses and Dissertations. 537.

https://digitalcommons.Imu.edu/etd/537

This Dissertation is brought to you for free and open access by Digital Commons @ Loyola Marymount University
and Loyola Law School. It has been accepted for inclusion in LMU/LLS Theses and Dissertations by an authorized
administrator of Digital Commons@Loyola Marymount University and Loyola Law School. For more information,
please contact digitalcommons@Imu.edu.


















6. Resistant capital: skills and knowledge obtained through opposition to injustice
Several scholars have applied this concept specifically to Latinos/a populations to counter
deficit-thinking in school settings (DeNicolo, Gonzalez, Morales, & Romani, 2015). Since this
case study includes Latino/a students and other ethnicities, community cultural wealth 1s relevant
to this ethnographic case study, in Chapters 45, especially.

Global Competency: The Asia Society (2008) has a clear defimition for global
competence. It defines global competency as “the capacity and disposition to understand and act
on 1ssues of global sigmficance™ (Qtd. in Mansilla & Jackson, 2011, p. xui1). The researcher
expanded this definition of capacity and disposition to include 21st-century skills that are
acquired through global education, based on other scholars like Fernando M. Reimers. (Reimers
et al _ 2016).

Global Education: Numerous defimitions exist. For the purpose of this study, the
researcher built on Reimers’s definition of global education (Reimers, 2009, p.184; Reimers et
al , 2016) and expanded 1t to be defined as developmentally appropriate pedagogy, with
mtentionally embedded global perspectives, to augment local learming experiences that are
authentic and relevant to the learner. Global education n this context 1s not to be confused with
mternational schools, although they certainly play a role and participate in this process.

Human Development Index (HDI): This index 1s used in the annual Human Development
Reports put forth by the United Nations since 1990. It serves as an alternative measurement to
the umidimensional gross domestic product (Anand & Sen, 1997). It 1s defined as follows:

The Human Development Index (HDI) 1s a summary measure of average achievement in
key dimensions of human development: a long and healthy life, being knowledgeable and
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have a decent standard of living. The HDI 1s the geometric mean of normalized indices
for each of the three dimensions. (UNDP, 2017)

Inequality Adjusted Human Development Index (IHDI): This 1s the HDI adjusted for
mequality and 1s best explained as follows: “The IHDI takes into account not only the average
achievements of a country on health, education and mcome, but also how those achievements are
distributed among its population by “discounting’ each dimension’s average value according to
its level of mnequality” (UNDP, 2017).

Summary

This ethnographic case study addressed the complexities of global education and global
competency at the macro- and micro-levels of the research. It exanuned both local and global
forces, as well as the needs of the individual learner within a multicultural Catholic school
system. The context links the needs for 21st-century global competency to address the
Sustainable Development Goals 2030. The study sought to confribute to the base of knowledge
m theory and praxis by addressing a gap in literature and educational focus for PreK—12 Catholic
schools. Chapter 2 orgamzes a clear and rational funnel that gradually narrows from the wide
phenomenon of rapidly accelerating globalization to the local community level of this case study.
Because of the mammoth task and quantity of content that had to be addressed before the study
could effectively present new knowledge, each section 1s preceded by a visual diagram to pmde
this complex process. An extensive literature review in Chapter 2 sets the foundation for this

case study.

22



CHAPTER 2
LITERATURE REVIEW

Global education for young learners, ranging from early childhood education to high
school (PreK-12), 1s a topic that requires a substantial review of the literature to ensure clear
defimitions and a solid understanding of the concepts it involves. Students, educators, and parents
often think of global education as knowing more about other cultures, distant civilizations, and
foreign languages. If it were that simple, one could argue that global education has always been a
part of the American education since students already learn about these topics and subjects in the
current educational settings from public to private to charter schools.

Thus literature review defined global education more fully, followed its evolution over the
past decades, and outlined the various components needed for global competency. The
complexity of this relevant education has been unpacked piece by piece, and has culminated in
an understanding of various perspectives using critical lenses and authentic manifestations. The
overall approach was student-centered so that the layers of complexity do not distract from what
15 really important: the 21st-century learner.

To truly understand global education and global competency, one has to approach it
concurrently from a global and local perspective. First, the macro-dynamic level ensured that
consideration was given to the various global factors and forces that impact the learner. This
required a glance into the economic and political sciences. Second, the micro-dynamic level
focused on the student who learns to become globally competent. This second dynamic used the
social sciences to understand the learner in the constantly changing learming environment of the

21st century.
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Thus literature review unpacked four key components that were essential to this
overarching research study on global education in PreK—12 Catholic Schools within the
Archdiocese of Los Angeles:

1. The 2030 Sustainable Development Goals

2. Global competency
3. Catholic Schools in Los Angeles

4. Global education
The illustration below serves as a global positioning system (GPS) for the reader to
capture the concurrent macro- and micro-dynamics in relation to the key components, and to be

positioned accordingly.

education

student O

Catholic Schools in the competency
Archdiocese of Los Angeles

Figure 2. The macro- and micro-dynamics of global education and global competency.
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By peeling away layers of these four components, the interconnectivity between them 1s
revealed and, in Chapters 3 and 4, led to one essential question for thus study. The first
component, the 2030 Sustamnable Development Goals, circulated on the macro-level and
mcluded four sections: globalization acceleration, global collaboration, the SDGs, and
polarization acceleration.

First, observations about globalization acceleration are supported with various scientific
studies, available world statistics, and authentic classroom examples.

Second, the results of global collaboration at the United Nations serve as the foundation
for the current SDGs, which will be introduced briefly.

Thirdly, the SDGs are addressed specifically in the literature with an emphasis on
education and the human potential. In this section, the social choice theory and the economics of
social choice by Nobel Prize—winning economist Amartya Sen are analyzed to serve as one of
three frameworks for the discussion of global competency and global education.

Finally, m the fourth section, the polarization of current political and economic forces are
1dentified and unpacked mn the context of social justice. Specifically, the postelection climate of
the 2016 presidential election in the United States 1s analyzed in a social justice and educational

lens.
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Relevance for social justice

Figure 3. 2030 Sustainable development goals section diagram.

2030 Sustainable Development Goals

Globalization Acceleration

During a TED Talk hosted 1n December 2015, Lord Jim Kmght and Mena Patel shared
stories of globalization acceleration through the eyes of learners and educators. The video,
entitled Rise of the Global Teacher (Kmght & Patel, 2015), illustrated the immediate impact and
mcreasing speed of our changing environment in education. Their anecdotes revealed how
learning transforms the students, while the students transform the learming, and while teachers
exchange new knowledge, knowledge molds new global teachers (Kmight & Patel, 2015).

Kmght (Knight & Patel, 2015) demonstrated how the mother of a disabled cluld who
worked as classroom support staff created classroom resources for another disabled child she
served in school. Her colleagues, as well as staff from other schools, then requested access to her
resources. She shared her teacher-created materials with them, and her use of technology resulted
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m over 7.5 million people in over 200 countries accessing the valuable resources. Knight argued
that the effectiveness of educators cannot be measured by prior teacher preparation, but by how
well they create knowledge and use technology to impact students” learming (Kmight & Patel,
2015).

Patel (Kmght & Patel, 2015), in contrast, demonstrated how to build relationships for
students and schools using video conferencing. From Uruguay to Australia, and from Brazil to
Antarctica, children i classrooms connected with real-world outdoor scientists and language
teachers thousands of miles away. Patel admitted mitial skepticism to her instructional approach
but indicated that the growing demand for technology innovation in the classroom led her to train
global teachers in collaboration with some universities (Kmight & Patel, 2015).

Globalization 1s accelerating in every aspect of life, not just in the service sector of
education. From econonues to politics, industry to agriculture, from trade and commerce to
technology, all are increasingly intertwined and react to globalization in dynamic proportions. In
the Encyclopedia of Political Thought, global acceleration 1s measured by the use and frequency
of the term in the public media. It has increased by 2,861,650% between 1981 and the turn of the
millennium, revealing the imnterconnectedness, tangibility, and visibility of globally mterrelated
life (Steger, 2014).

One of the most powerful examples of global acceleration occurred during the 2008
financial erisis in the banking industry of the United States. In 2009, Ayhan Kose, Eswar Prasad,
Kenneth Rogoff, and Shang-Jin We (2009) reassessed the macro-economic implications of
globalization on financial markets. Another example of accelerating globalization was the

mcrease in Internet connectivity, with 43% of the world being connected 1n 2015 compared to
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6% at the turn of the mullennium_ In a span of just 15 years, 3.2 billion people were added to
mternet access (United Nations, 2015).
Global Collaboration

With accelerating globalization comes the opportunity and demand for global
collaboration. In the field of education, collaborative efforts among educators worldwide are
evident, especially in the area of technology integration. One example of digital and virtual
collaboration was the International Society of Technology mn Education (ISTE, 2017) and 1ts
Global Collaboration Program since 2015. Educators were mvited to connect and construct new
knowledge worldwide through the use of technology. Thus global collaboration among students
and educators led to an exchange of information and authentic application and continued to grow
with countries in the Middle East and Malaysia sigmng on (ISTE, 2017). Other sectors of the
economy also have a long history of global collaboration through trade and commerce.

The 1mpact of the collapsing United States banking system in 2008 was felt around the
globe not within days or years but within hours. Crashing financial markets worldwide forced
many countries to act and react quickly to contain the damage to their local economuies. The
resulting slow economic recovery and market fluctuations of the world’s financial markets
stalled the healing process for local commmunities around the globe.

The reality was that global mnterconnectedness dictated international collaboration at the
macro- and micro-economic levels in order to address the global stresses and market forces
during this financial erisis. Global collaboration was not optional; it was essential to stabilize the

world economy. Our lives are mterconnected at multiple levels and our daily actions are
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mmpacting our local community, environment, and natural resources in regions and nations all
over the world. We can no longer act, or pretend to act, independently from the rest of the world.

Global acceleration has made global collaboration inevitable. Governments and
numerous mternational and non-governmental orgamzations (NGOs) have embraced this reality
for decades. Most NGOs foster peace and promote economic development. As a result of
multiple world conflicts in the 20th century, one of the leading orgamizations contributing to the
global dialogue 1s the Umted Nations.

United Nations and its agencies. Global collaboration has the potential to umify a vision
among countries and set multilateral agendas that address shared challenges, such as peace,
resource distribution, education, health and climate change. The United Nations (UN) and 1ts
affiliated programs, funds, and specialized agencies, such as the Umted Nations Development
Program (UNDP) and Umted Nations Educational, Scientific and Cultural Orgamzation
(UNESCO), have long held the belief that global collaboration 1s the key to a better future. The
UN Charter was signed 1n San Francisco i 1945, post-World War II, during an era that had
brought humanity to its knees. To date, 193 countries have had the resolve to collaborate and
“combine efforts” (United Nations Charter, 1945), as stated in the preamble_

International orgamizations, such as the United Nations, are not without scholarly critics
(Cowhey, 1993; Dahl, 1999; Sterian, 2013) who consider the dominance by certain nations over
others to be undemocratic. The value of these critical perspectives will resurface later in this
study during the discussion on global education design and the voice of the local commumty.

The connection between these critical perspectives and global education sustainability were
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revealed when the role of systems and powers in the current context of global education and
global competence was examuned.

In spite of 1ts crifics and skeptics, by the turn of the century, the United Nations had
achieved consensuses on a number of important agendas that addressed global challenges and set
goals that were adopted by the member states. These goals, called the Millennium Development
Goals (MDGs), set a precedent for future global collaboration and laid the listorical groundwork
for the subsequent Sustainable Development Goals 2030 (SDGs).

Millennium Development Goals. The MDGs were the first of several vision statements
that were signed by member states of the United Nations at the beginning of the millennium The
MDGs were comprised of eight specific target goals to be completed by the year 2015. The goals

were as follows:

Eradicate extreme poverty and hunger

Achieve umversal primary education

Promote gender equality and empower women
Reduce child mortality

Improve maternal health

Combat HIV/ATIDS, malana, and other diseases
Ensure environmental sustamability

Develop a global partnership for development

NN A WN -

In 2015, Ban K1 Moon, Secretary General of the United Nations, declared that the
mobilization and global collaboration on the MDGs had produced the most successful
antipoverty movement in lustory (UN, 2015). Although it became clear that much more work
needed to be done at the global level to achieve these goals, the consensus was that the progress

made was an important first step.
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