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ABSTRACT 

Exploring School Community During the COVID-19 Emergency School Closure:  

Case Study of a Los Angeles County Middle School 

 

by  

 

Sydney D. Minckler 

 

In the spring of 2020, the COVID-19 pandemic mandated closures of thousands of schools 

across the United States. Students dependent upon the support, guidance, and community of their 

schools became disconnected from these resources while encountering the challenges created by 

the COVID-19 pandemic. This case study represents a time capsule of the school community of 

one Los Angeles County public middle school from March 16 to May 28, 2020. Semi-structured 

interviews of school staff and parents grounded the study’s analysis. Public documents and 

participant researcher protocol responses collaborated the participants’ narratives. Results 

provide a snapshot of the school community before emergency mandated COVID-19 closure, 

participants’ recollections of the school community during the closure, and their reflections and 

reactions to the closures. Data analysis utilized a conceptual framework developed to capture e-

school community access and engagement. Outcomes from this study illustrate the need for 

additional supports for student mental health, investment in universal access to reliable internet 

service, and the importance of physical school outreach during times of crisis.  
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CHAPTER 1:  

INTRODUCTION  

Background of the Problem 

As the world celebrated the winter holiday season of December 2019, a mysterious 

disease incubated and spread through Wuhan, China (Centers for Disease Control and Prevention 

[CDC], 2020a). On January 19, 2020, a thirty-five-year-old man sought care for a cough and 

fever at a Washington State urgent care facility. The gentleman had returned from Wuhan, 

China, just days earlier. He “had seen a health alert from the Centers for Disease Control and 

Prevention (CDC) about the novel coronavirus outbreak in China and, because of his symptoms 

and recent travel, decided to see a health care provider” (Holshue et al., 2020). United States 

President Donald Trump banned travel of non-U.S. residents from mainland China on January 

31, 2020 (Braun & Dearen, 2020).  

In conjunction with the Chinese government, the World Health Organization (WHO) 

launched a joint mission to understand the new disease better. The WHO identified the virus by 

February 11, 2021, naming it “coronavirus disease 2019, abbreviated as COVID-19” (CDC, 

2020c). The joint mission held a press conference in Beijing on February 24, 2020 and expanded 

upon what their investigation revealed. Dr. Liang Wannian cautioned, “Since the coronavirus is a 

new pathogen, people of all ages do not have special immunity to it, and it can be inferred that 

all the populations are susceptible to this new coronavirus” (World Health Organization [WHO], 

2020a p. 4). 

America reported the first COVID-19 death on February 29, 2020, in Washington State. 

With COVID-19 cases also in California and Oregon, CDC cautioned, “Preliminary information 
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raises the level of concern about the immediate threat for COVID-19 for certain communities in 

the United States” (CDC, 2020a, p. 1). On March 11, 2020, President Trump invoked a thirty-

day travel ban on foreign nationals traveling from “the Schengen region, which consists of 26 

countries in Europe with open border agreements, in the last 14 days” (Allyn & Romo, 2020, p. 

1). Over one hundred twenty-five thousand people worldwide had tested positive, with over a 

thousand cases in the United States (Allyn & Romo, 2020). 

The California Department of Public Health (CDPH) issued a COVID-19 update on 

March 13, 2020, reporting “a total of 247 total positive cases and five deaths in California” 

(California Department of Public Health [CDPH], 2020, p. 1). Later that same day, the 

superintendent of the Local Educational Agency (LEA), which included Coleman Arts Magnet 

Academy, issued the following announcement: “In an abundance of caution and in response to 

widening concerns about COVID-19, all district students will be dismissed from attending 

school on Monday, March 16, 2020,” (Superintendent, district email, March 13, 2020). 

California State Public Health Officer and Director of the Department of Public Health issued a 

state-wide stay-at-home order on March 19 (CDPH, 2020). By April 13, 2020, over 33 million 

public school students were no longer attending their physical schools and the United States was 

under national shelter-in-place orders (Education Week, 2020). 

Distance teaching is a not new phenomenon. Newspapers began to run ads for 

correspondence courses as early as 1728 (Osborne, 2012). Distance education utilized the postal 

service to communicate distance learning in the 1840s when a professor taught shorthand using 

postcards. As technology advanced, so did distance teaching—radio broadcast educational 

content for universities and colleges in the 1920s. In 1966, of the television channels on air, 
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“one-third were licensed to state and local educational systems, another third to colleges and 

universities” (Kentnor, 2015, p. 9). With the dawn of the internet, distance teaching transitioned 

to the digital realm. The CyberSchool Project opened in Eugene, Oregon, in 1995, offering 

online classes to high school students (Greenway & Vanourek, 2006). For the 2017-2018 school 

year, “501 full-time virtual schools enrolled 297,712 students” and “enrollments in virtual 

schools increased by more than 2,000 students between 2016-17 and 2017-18” (Molnar et al., 

2019, p. 2).  

Even with advances in distance education and increases in charter schools, in 2019, over 

forty-five million American school-age children attended local public schools (Bustamante, 

2019). When emergency closures of school began, these students and their families did not 

choose to relocate their educational experiences online because there was no choice. Emergency 

distance teaching embarked on a path of unknowns with minimal warning, planning, or 

community preparation.  

On April 8, 2020, Common Sense Media, in conjunction with Survey Monkey, surveyed 

849 teenagers between the ages of 13 and 17. Students reported that they were lonely, 

disconnected from their friends, and worried about schoolwork and family finances. Less than a 

quarter had contacted their teachers, and 41% had not yet attended an online class (Common 

Sense Media, 2020). 

After twenty years in public middle school education, I have encountered and overcome 

many challenges. I found myself, my co-workers, and the LEA woefully unprepared for the 

consequences of the mandatory emergency school closures. In the fall of 2019, I had transitioned 

from classroom teacher to Coleman’s Response-to-Intervention (RTI) coach. The expectations 
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for this position were to train teachers to better manage student behavior in their classrooms, 

reduce student altercations and suspensions, increase student attendance in classes, and support 

student academic achievement. Unlike teaching, where most student-adult interactions occurred 

in the classroom, most of my student interactions happened when they were not in class. I met 

students every morning at the garden gate for meet-n-greet, supervised nutrition and lunch 

breaks, and walked the hallways searching for students who had left or were asked to leave 

classes. When in my classroom/office, I facilitated student conflict resolution, parent-student-

teacher conferences, and one-on-one behavioral and academic tutoring. Due to the mandatory 

emergency closure, the classrooms, hallways, athletic fields, cafeteria, and quad were deserted. 

The day-to-day interactions upon which my job relied ended. The jarring reality of the sudden 

shift to online teaching was that contact with students now required a cell phone, Chromebook, 

or other digital devices. There were no more casual encounters to build trust and relationships 

gradually; all contact was deliberate and with a purpose. I was no longer privileged to be a casual 

part of their daily lives. Parents, students, faculty, staff, and others navigated their places within 

this new online school community; I felt a desire to chart and record our collective journey.  

Terms of Importance 

For this study, online educational experiences are referred to as emergency distance 

teaching (Hodges et al., 2020). This shift was not a well-planned transition from offline to online 

education but rather was a reaction to a worldwide pandemic. Distance teaching and distance 

learning utilize similar technologies, but they do not provide an identical educational impact due 

to their implementation. Distance learning implies using a planned online learning curriculum, 

while distance teaching acknowledges the swift transition and absences of systematic planning 
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(Hodges et al., 2020). I used the term e-school community when referring to the school 

community created during the mandatory emergency COVID-19 closures of March 2020. The e- 

prefix connects the root word to electronic (Merriam-Webster, “e-,” n.d.).); therefore, an e-

school community can be formed online, in emails, video meetings, and cell phones. 

Statement of the Problem 

Over 16,000 students, their families, faculty, and other school staff embarked on distance 

teaching on March 16, 2020 (Superintendent, district email, March 13, 2020). Research 

suggested that a shift to distance teaching altered the school community founded on interpersonal 

relationships (Osterman, 2000). School-based relationships are fundamental to young 

adolescents’ development of an academic and social self-image during the middle school years 

(Juvonen, 2007). This alteration amplifies possible difficulties in forging these vital 

relationships, especially for already marginalized students. 

Impacted by the loss of interpersonal relationships, students, faculty, and other school 

staff experienced an upheaval of their community of practice. Proposed by Etienne Wenger 

(1998), communities of practice emphasize the social aspects of learning. Wenger posited that 

the creation of meaning requires the active participation of those within the community. Wenger 

stated that any space could host a community of practice; the e-school community embodies this 

potential when all participants have avenues of access (Wenger, 1998). How community 

members were able to and chose to participate in the newly formed e-school community 

anchored this study. 
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Research Questions 

This study investigated the phenomenon of a mandatory emergency COVID-19 transition 

to distance teaching and an alteration of the established school community. Research indicated 

that school communities formed through the participants’ day-to-day interactions (Osterman, 

2000; Wenger, 1998). The closure of physical schools forced all interactions into the digital 

space of the unfamiliar e-school community. This study utilized a conceptual framework to 

answer the following research question:  

How did a mandatory school closure and a rapid shift to emergency distance teaching 

transform the school community at a Los Angeles County public middle school? 

Purpose of the Study 

The purpose of this qualitative case study was to investigate the nature of the school 

community impacted by a mandatory school closure due to COVID -19 and the rapid transition 

to distance teaching. As the school community members interacted with one another within the 

e-school community, an evolution occurred in response to the novel circumstances. Insights 

provided by the study’s participants suggested possibilities for other school communities to 

embrace all students, their families, the faculty, and other school staff within the digital 

boundaries of the e-school community. 

Significance of the Study 

COVID-19 pandemic shuttered American schools—moving instruction online, affecting 

millions of students and their families, as well as teachers, administrators, and other site and 

district personnel (Education Week, 2020). Students were no longer attending their physical 

schools where they once could have a sense of community. In combination with the issues 
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inherent during a pandemic, this loss of physical community created a situation where students 

were increasingly worried, stressed, and struggling. In these conditions, the formation of an e-

school community to provide an environment for personal, academic, and social-emotional 

growth was vital. 

This study uncovered how students’ former classroom teachers fostered e-learning 

communities in the Spring of 2020. At the same time, school administrators cultivated 

welcoming, engaging e-school communities, which provided supports to students and parents 

during this crisis. Teacher respondents recounted their acquisition of educational technology 

skills; their experiences illustrated the impact of technology on teacher pedagogy and illuminated 

gaps in their technical abilities.  

Conceptual Framework 

To capture the unique circumstances of the mandatory emergency COVID-19 school 

closures, the framework utilized for this study was a compilation of two existing frameworks. 

The literature review describes the foundational frameworks in detail.  
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Figure 1 

E-School Community Access and Engagement Conceptual Framework 

 

Note: Conceptual framework adapted from A Framework for Building Virtual Communities for Education, 2006, by I. Varlamis and I. 
Apostolakis, Proceedings of the EC-TEL06 Workshops, Crete, Greece, 
https://www.researchgate.net/publication/221549657_A_Framework_for_Building_Virtual_Communities_for_Education; copyright 2006 by I. 
Varlamis. Used in combination the Shannon-Weaver Model of Communication by CommunicationTheory.org, 2010; copyright 2010 by 
Communication Theory. 

 
The framework consisted of three main sections. The first area represents the school 

community, including students, families, faculty, and other school staff, as seen in Figure 1. The 

input/feedback pathway portrays the transmission of communications of the school community. 

The center circle surrounds the digital e-school community. Communication might be distorted 

or halted by one of the three levels of “noise” located along the pathway. Level 1 “Noise” ––

Technical Devices and Access (TDA)––considers the availability of internet-equipped devices 

and internet access. Level 2 “noise” ––Technical Abilities (TA)––accounts for familiarity with 

the necessary technology and online platforms. Level 3 “noise” ––Access Motivation (AM)––
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illuminates framework-guided analysis of data to clarify supports and obstacles of forming an e-

school community during a crisis.  

Research Design and Methodology 

This study was qualitative and used case study methodology. Mills and Gay’s (2019) 

guidance prompted this choice of study as they explained that a case study is appropriate when 

answering how or why something happened. Case studies analyze a single event bound by space 

and time (Hancock & Algozzine, 2017). Researchers choose case studies when their research 

questions seek to understand how and why something occurred, they have no control over the 

event, and the event is contemporary. The purpose of a case study is to understand the inner 

workings of the subject—how it works and interacts with the rest of the contextual environment 

(Yin, 2018). The subject for this case study was a suburban middle school, grades 6 through 8, 

serving approximately 500 students. 

Data collection began with participant interviews. Those interviewed included eight 

parents, five teachers, and three other school staff members. I recovered district and site level 

documentation of updates, personal emails, and other communications to corroborate participant 

recollection and reflection. As a participant researcher, I wrote responses from my perspective 

utilizing the teacher and instructional coach interview protocols. Using in vivo coding and the 

conceptual framework described above, themes about community developed. These themes 

provided a comparison method between the school community before the closure, during the 

transition, and throughout the spring 2020 semester.  
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Limitations 

Since the current study focused on events in a single middle school site, the results are 

not generalizable to all schools or areas affected during the COVID-19 pandemic school 

closures. The selection of only specific teachers and the parents whose students participated in 

their classes represented only their experiences during this time frame; thus, it excluded the 

remainder of the school’s population. 

Delimitations 

I chose to study a school site where I worked during this case study in order to access 

schoolwide documents. I have built relationships with parents, teachers, and other staff members. 

The relationships of trust built over the past five years provided avenues for contacting possible 

participants. Furthermore, my longevity with the school site’s LEA provided access to district 

updates and other communications.  

Assumptions 

This study assumed that all participants were parents, teachers, or other site-level 

employees during the COVID-19 pandemic school closure. Additionally, this study assumed that 

a sudden transition from a physical school community to one exclusively online created an 

altered experience for the community members.  

Definitions of Terms 

• Community––a group of interdependent people who, due to their needs, interests, 

values, and/or beliefs, engage with one another. They utilize agreed-upon norms and 

routines to pursue common interests and/or goals collectively. Through this pursuit, 

these independent people shape and are shaped by the group’s actions, negotiations, 
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conflicts, and the hierarchy of control along with the reactions of others outside the 

group (Sergiovanni, 1994; Wenger, 1998). 

• Communication Pathway—the conduit between potential members of an e-school 

community and the community itself. The members must overcome levels of “noise” 

within the pathway in order to provide input to the community or receive feedback 

from the community. 

• “Distance” as an adjective— “Taking place via electronic media linking instructors 

and students who are not together in a classroom” (Merriam-Webster, “distance,” 

n.d.). 

• Emergency Remote Teaching— “A temporary shift of instructional delivery to an 

alternative delivery mode due to crisis or circumstances; involves the use of fully 

remote teaching solutions for instruction or education that would otherwise be 

delivered face-to-face . . . and that will return to that format once the crisis or 

emergency has abated” (Hodges et al., 2020, p. 6). 

• “Noise”—interferences along the Communication Feedback Pathway which might 

alter, distort, or terminate communication of the e-school community (Ma, 2015). 

• The prefix e—electronic (Merriam-Webster, “e-,” n.d.). 

Organization of Dissertation 

Now that I have outlined the fundamental problem, essential terms, and general 

methodology for this study, I will turn to a more in-depth exploration of the literature regarding 

the following: the study’s framework, communities in schools and online, adolescent social 

development, and the mental health impact of the mandatory school closures. This 
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comprehensive literature review will provide the groundwork for this study. The design for this 

study is outlined and discussed in Chapter 3. In contrast, the final two chapters will detail the 

research results, interpretations of the results, conclusions, and suggestions for future research.  
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CHAPTER 2:  

REVIEW OF THE LITERATURE 

In America, as of March 17, 2021, COVID-19 claimed over 530,00 lives and infected 

more than 29 million people (CDC, 2021). “The total cost is estimated at more than $16 trillion, 

or roughly 90% of annual GDP of the United States” (Cutler & Summers, 2020, p. 2). The 

reverberation of the COVID-19 pandemic permeated all aspects of our daily life, including our 

children's schooling. This literature review begins with a baseline description of school 

communities prior to the disruption of COVID-19 to help the reader appreciate the magnitude of 

the impact of the emergency mandatory COVID-19 school closures on school communities and 

their children (Byiers et al., 2012). The following section considers past emergency school 

interruptions and their impacts in order to place the current pandemic in a historical context. One 

significant consequence of the closures has been the movement to online instruction; over 90% 

of American households with school-aged children have relied or continue to rely on distance 

learning and online resources (McElrath, 2020). The subsequent section explores the history of 

online education and develops a current description of online education while examining how 

this mode of instruction can disrupt the school community. Finally, this literature review 

concludes with an inspection of the conceptual framework developed to analyze this 

phenomenon.  

In-Person School Communities 

Humans seek one another to form social bonds for health and survival (Cook, 2013). 

Historically, to satisfy this desire, humans have formed communities modeled on the demands of 

their time. Specialized communities organized and separated as humans became more 
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using these themes during the analysis of the data that uncovered vital implications and 

revelations.  

With its focus on a single school site, the current framework’s community included only 

those at the site. A more encompassing framework would include other sites at the LEA and 

surrounding community. The actions of these auxiliary participants influence the formation and 

sustainability of the e-school community. The conceptual framework now includes broader 

community representation and the community themes as the foundation. The Figure 13 illustrates 

the reimagined conceptual framework with these modifications.  

Figure 13 
 
Reconfigured E-School Community Access and Engagement Conceptual Framework!
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Recommendations 

Based on this study, the researcher asserts the following recommendations to address the 

community benefits lost due to the emergency mandated COVID-19 closure. California public 

schools experienced emergency school closures before the COVID-19 pandemic and will 

continue to do so in the future (Elew et al., 2019; Lambert & Washburn, 2018). Applying the 

results from Coleman’s school community experiences will fortify subsequent preparation 

measures.  

Classrooms 

As classrooms represent the most direct point of contact for students, teachers need to be 

the first to preserve students’ sense of community. At the beginning of a school year, teachers 

explicitly teach and practice expectations for their classroom. Because it represents a new 

environment, an e-classroom necessitates the same procedures. By taking these steps to outline 

procedures and expectations, students would know how to engage productively during a video 

class session. They would feel confident about how to access, complete, and submit assignments. 

Taking this time would reduce student anxiety and form a more cohesive e-school classroom.  

Knowing that the closure was due to an emergency makes thoughtful lesson planning 

essential. Lessons weighted more towards teaching how to use the LMS and social-emotional 

wellness are appropriate at the outset of an emergency closure. If the closure continues, then 

teachers should create additional academic lessons. Some students might not be able to attend 

live video lessons, so posted recorded lessons would assist students in their work, as would 

supplemental online resources. Furthermore, student feedback on the amount of assigned work, 

the difficulty level, and the timeframe for completion will increase students’ voices and allow 
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teachers to adjust. Breakout rooms and collaborative project groups contribute to peer 

interactions and serve to offer choices in assignments. Teachers emphasize care for their students 

when their emergency closure lesson planning is student-centered and emergency impact aware. 

School Sites 

As identified by the participants of this study, clear, concise communication is critical 

during emergencies. The email has come to dominate communication between schools and 

families. Although email is convenient and somewhat simple, success with reaching people also 

requires updated addresses and accessibility. Home visits can augment efforts to include all 

members of the school community. These can be especially helpful when contact information 

becomes outdated. Due to financial situations and other family circumstances, some families 

move residences or switch phone numbers without notifying the school site. Therefore, the home 

visit is one way to ensure the school stays informed on any phone or address changes. During 

home visits, families may be more inclined to reveal how the school site could better support 

them. Even during the pandemic, with safety precautions in place, home visits were possible. 

Most importantly, the school administrative team needs to plan the criteria for visitation weekly 

or bi-weekly strategically. The scheduling will allow administrative teams to enlist others, 

especially translators, to assist in the home visits and block other possible conflicts during these 

times.  

Parents can be more supportive when trained as part of their children’s educational team. 

The professional development and training plans for new educational technology need to include 

a parent component. Therefore, it is important to keep parents informed on the purpose of the 

technology, acquire a working knowledge of the technology, and understand how to monitor 
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their children’s progress when using the technology. When facing an emergency where students 

cannot attend a physical school, parents versed in the educational technology allows for a more 

successful transition. If the emergency necessitates additional technology or an alteration in 

technology usage, schools need to provide various avenues for parents to access additional 

training. Due to the increased educational reliance on technologies, parent training and access 

have become vital characteristics of any school’s parent involvement plan.  

Local Educational Agencies  

Reliable, affordable internet access would be the most advantageous assurance LEA 

could provide to teachers, other staff, and families. Most curriculum is now available in a digital 

format in the wake of the current pandemic and school closures. Even with a return to the 

physical classrooms, digital schoolwork will be a staple of American education. For students to 

complete their assignments, projects, and homework, they will require internet access. LEAs can 

partner with local internet providers or their local governments to guarantee that every student 

has the necessary tools to complete work, whether at school or home. Furnishing each student 

with an internet-accessible device is no longer sufficient; without access to the internet, a device 

is an unfulfilled promise.  

Comprehensive mental health screenings and follow-up services would be a preventative 

measure for any LEA. Instead of reliance on parent, teacher, and school site referrals, these 

screenings, distributed digitally and during home visits, would identify students and families 

before a student disengages from school and the school community. Screenings would also target 

therapeutic resources to the areas of most need and reduce the potential long-term repercussions 
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of adverse childhood events. This proactive mental health intervention would be beneficial for 

the students and the school community, with or without a present crisis.  

As part of their yearly planning, LEA and school sites revise their emergency 

preparedness plans for earthquakes, fires, active shooters, and other disasters. Schools hold 

monthly drills to ensure all stakeholders know their responsibility for keeping students safe. 

What these plans do not include are actions that students, teachers, and parents must take after an 

emergency occurrs. LEAs and schools require a community emergency educational planning 

committee to create a community-wide safety net for students after an emergency. Members of 

this committee would include local elected officials, local business leaders, religious 

organizations, non-profits, union leaders, services organizations, public health departments, and 

mental health providers. Additionally, to guarantee that the most vulnerable students receive 

support after an emergency, homeless shelters, advocacy groups, group homes, and foster care 

providers need to be involved. These plans would consider students’ physical health, mental 

well-being, and academic needs. With the formation of this committee and their creation of a 

community emergency student safety plan, stakeholders would ensure that all students would be 

seen, heard, and cared for during and after a crisis occurs.  

Future Research 

By completing this study, several avenues of research have emerged as possible next 

steps or alternative steps to continue investigating the impact of the COVID-19 pandemic school 

closures. The COVID-19 pandemic impacted every aspect of the educational experience. 

Capturing data from this period can illuminate socioeconomic, gender expression, ethnic 

identity, and other inequalities that may have gone unnoticed before. 
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Student Experience Survey 

Due to time constraints, this study utilized only adult participants. However, since 

students have experienced the academic and social consequences of the COVID-19 school 

closures, their voices would illuminate our understanding on the impact of the closures. Through 

a student survey, entire school populations would be able to participate. A researcher could 

compare and contrast students of different ages, socioeconomic backgrounds, ethnic identity, 

gender expression, and home life. With a survey, it would be possible to delineate how these 

factors altered the student experience and possibly indicate additional ways to vary their support 

for a more significant impact.  

Expanding the Types of Adult Voices in Narrative 

This study was conducted in English and had only one male participant. Interviewing 

participants in their primary language broadens and deepens the quality of their responses (van 

Nes et al., 2010). If a native speaker of the primary language had been conducting the interviews 

for this study, at least three participants could have shared their experiences more fully. This 

study could not represent the phenomenon from a father’s perspective as only mothers replied to 

the email request. Adding male parent voices to how the school closures affected students could 

reveal details not observed by or shared with mothers.  

Ethnographic Study of Boundary Impacts  

Teachers in this study expressed their increased levels of stress as they attempted to 

balance the requirements of their professional and personal lives under the emergency mandated 

school closures due to COVID-19. The e-school community allows for constant access to 

teachers from their students, the parents, and the administration. An October 2020 survey of 359 
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American K-12 teachers ranked their anxiety and burnout due to the demands of the COVID-19 

pandemic. Although academic issues held priority for the teachers, the effects of communication 

on their mental health were evident. “As the primary contact for parents, teachers often receive 

the brunt of criticisms from parents regarding educational decisions made by the district or 

school” (Pressley, 2021, p. 3). 

To further investigate how teacher and administrator boundaries have been affected by 

the transition to digital communication, an ethnographic study of a specific school site would 

provide a personalized perspective. Knowing that each division of education has unique parent 

expectations, to further this study, a comparison of an elementary site with a secondary one 

would provide additional insights and broaden our understanding of the impact of the shift from 

a physical- to online-school learning.  

Reflective Narrative Study  

As the COVID-19 pandemic has continued for over twelve months, revisiting the 

participants from this study would illuminate similarities and differences of an emergency 

closure with that of an expected closure. This reflective follow-up study would capture how their 

perspectives and opinions have evolved since March 2020. In reflection, participants would be 

able to reread their statements from the original study and, through reflection, comment on their 

current feelings.  

Comparative Mixed Methods Studies 

The current study only investigated one Los Angeles County middle school. Future 

studies could utilize surveys, interviews, and focus groups to compare and contrast various levels 

and groups of schools. One study of this type could focus on middle schools from different 
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socioeconomic areas or within different counties. Another type could choose an elementary, a 

middle school, and a high school within one district. A third option would be to select public, 

charter, and private schools of the same grade levels. Mixed methods research design would be 

advantageous for these studies because it would provide a general overview of opinions through 

the survey and the specific voices through the interviews and focus groups.  

Conclusion 

Although centered on one Los Angeles County middle school, this study reflects a more 

extensive experience of the COIVD-19 pandemic. As the school community grappled with the 

emergency mandatory COVID-19 closure, relationships gained prominence in members’ lives. 

When everything familiar about the public schooling experience shifted to the unknown, 

relationships sustained the school community. The value of social bonds drove humans to form 

communities (Cook, 2013) and, through these relationships, communities sustain despite 

adversity.  

Epilogue 

Thirteen months ago, the COVID-19 pandemic upended my life as a doctoral student and 

educator; public schools closed, and California began to shelter in place. On Friday, March 13, 

2020, as usual, I focused on making it through the day, ushering students in and out of the 

auditorium. I had no idea this would be the last day I would see many of these students. 

When I later phoned my dissertation chair, Dr. Jill Bickett, we saw that this could present 

an opportunity. I was in the spring semester of my second year and had not firmly decided on a 

research topic. I had tried on many different ideas, but none of them fit. With my mock proposal 
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defense looming, I needed to decide, and then schools closed. Dr. Bickett and I seized the 

moment, changed my dissertation topic one more time, and this study commenced. 

Conducting a dissertation during a global pandemic presented novel challenges. Since I 

wanted to capture what was happening in the Spring of 2020, I knew I had to interview all 

participants before the 2020-2021 school year began. With this time crunch, and because I did 

not have time for a full IRB review, I realized I could not interview students. I had postponed a 

major ankle-foot surgery to the summer earlier in the year, believing I would have few 

responsibilities. When I considered postponing it again, my doctor told me it was either now or, 

with the way the pandemic was progressing, not until sometime in 2021. I had the surgery in 

June 2020. My proposal defense was set for the second week in July. My chair, Dr. Bickett, 

suddenly announced her retirement less than two weeks before my proposal defense. Devastated, 

but buoyed by Dr. Elizabeth Reilly’s decision to take me on, Dr. Bickett remained on my 

committee, and with my close Cohort 15 friends’ support, I successfully defended my proposal. 

After my first few Zoom interviews, I realized a couple of things. First, my interview 

protocols might be a bit long and not well worded. Next, I would be interviewing for over 30 

hours if every interview took as long as the first few. Finally, Zoom transcription was not as 

accurate as I had hoped. I was so focused on scheduling and conducting interviews that I was not 

following the research rule of continuous analysis. I finished the last interview in August 2020—

days before the new school year started. 

With no funding from my RTI position, I had to return to the classroom, albeit an online 

version. As a veteran teacher, I felt like I would be able to adjust to this new reality with few 

problems. I did not realize just how much of my energy and passion for teaching came from 
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daily interactions with students. I was tired, frustrated, and despondent. I would dread spending 

even one more minute at the computer, and my research suffered. I did not want to review and 

code transcripts because that meant looking at the computer again. I did not want to reshape my 

proposal writing because that was on the computer too. In September, my paternal grandmother 

passed. I was barred from being with her in her last months due to COVID-19 protocols; I was 

heartbroken. Not for the first time, I considered staying ABD (all but dissertation) forever. It was 

my Cohort 15 community, my work community, and my family that pulled me through. Finally, 

by the conclusion of winter break, I had an online routine in place, had forged relationships with 

my students, and began to hit my researcher stride. What I discovered through my research 

transformed me into a somewhat successful online teacher. 

Because of what I learned from the participants, my perspective on online teaching 

requirements was utterly relationship driven. In my daily advisory class, I created spaces for 

students to express their emotions concerning online school and their experiences. I instituted 

Freedom Fridays, where students met in interest-based breakout rooms. In math and science 

classes, I gave grace with the understanding that I could not wholly know all the challenges of 

students’ home lives. When I struggled as an online teacher, I openly shared this with my 

students and invited their suggestions. I made sure to enjoy the students being children. I met 

many pets over this school year, as well as students’ siblings. I have laughed at a variety of 

typical middle school jokes. In return, my students attended my classes, tried their best, stopped 

me when they were confused, and embraced our class time as valuable. 

My research has impacted my advocacy in my school community. I facilitated 

perspective-taking in staff and grade level team meetings when we discussed curriculum, 
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grading, and schedule changes. Even though parents and students are not present in these 

meetings, they need always to be front of mind. I have continuously spoken out about the 

importance of relationships over subject matter acquisition, noting that students dealing with a 

crisis have impaired cognitive abilities. I champion the increase in mental health services and 

teacher development in trauma-informed education. My inspiration for much of my advocacy 

stems from the honest, open interviews conducted for this study. I am eternally grateful to the 

parents, peers, and administrators who entrusted me with their stories. 

Over my entire dissertation journey, it has been the members of my Loyola Marymount 

community who have inspired and supported me. When I applied to LMU, part of the selection 

process was a group interview. Since everyone at the interview seemed more scholarly and more 

poised than me, I was sure I would not get an offer. What I came to learn is that each member of 

Cohort 15 brought something unique to our group. Although we did not always agree, we 

respected each other. I cannot express how much I miss the time between the first and second 

classes. We would talk around the microwave, walk to get coffee, take quick trips to the library, 

and “get our steps in” by walking the floors of University Hall. Since the closure, we continue to 

message on Slack (www.slack.com), text, and email. If we had not already formed such strong 

relationships, the unique Cohort 15 spirit might not have continued. Higher education needs to 

know that all students require informal peer interactions to deepen their educational experiences 

and understanding. Especially at LMU, the on-site experience was one of mind, body, and soul; 

when we went online, something went missing. 

Researcher, writer, and speaker Dr. Brené Brown stated, “Connection, along with love 

and belonging, is why we are here, and it is what gives purpose and meaning to our lives” 
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(Brown, 2018, p. 126). School communities at every level of education must facilitate 

opportunities for these connections to develop for the students, staff, and other community 

members. As we embark on the following chapters of education—virtual, in-person, or hybrid—

finding connections within our school communities will deepen our understandings, broaden our 

worldview, and amplify our impact in realizing a supportive and empathic society where all can 

bloom.  
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APPENDIX A 

Parent Interview Protocol 

 
Introduction: 
Thank you for volunteering to participate in my study.  Before we formally begin, I 

would like to cover a few items.  
First, have you received, read, and understood your rights during this interview and the 

terms in the consent form? Do you have any questions and/or would you like clarification about 
either form?  Great! 

 
Next, I would like to ask you some demographic questions.  Like all questions during the 

interview, you do not need to provide an answer if you choose not to do so.  Just let me know. 
1. What is your name? 
2. Since I will be using pseudonyms for this study, is there a name you would like me to use 

for you? 
3. What is your connection to the school site? 

 
Historical—before closure 

1. In your own words, what makes a community?  When you think of the community at 
your child’s school before the closure, what words would you choose to describe it? How 
about in specific classrooms? 

2. Thinking about the schoolwork your student was given before the closure, was there a 
teacher or teachers who provided your child choices of subjects, procedures and/or 
products for schoolwork? How about opportunities to work with other students in or out 
of the classroom? 

3. If you were to ask your child, what might she/he say was her/his relationships with 
her/his teachers? Anything specific stand out in your mind?  What about other adults at 
school? 

4. Do you believe that your child’s concerns, questions, and opinions were heard and 
responded to at the school?  Can you give me some examples? 

5. What were the ways in which you communicated with your child’s teachers before 
closure and how often did you do so? How about the school site? 

6. What was your child’s comfort level and expertise with educational technology before 
the school closures?  Yours?    

7. Could you describe any experiences your child had using digital classrooms before the 
closure?   

8. How would you describe other supports available through the school?  How supported 
did you and your family feel before the closure?  Can you describe what actions made 
you feel that way?  
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Lived Experience—during closure  
1. In what ways did the role of technology impact the transition to emergency distance 

learning? Did you or your child have any difficulties accessing the online information or 
classroom resources? Describe this experience for you and your child.  

2. How often did he/she access online school material? For how long? Any difficulties 
encouraging your child to access? 

3. In the online platforms, was your child given opportunities to work with other students 
during closure?  What about choices of subjects, procedures and/or products for 
schoolwork?   

4. Describe any opportunities your child had during closure to voice concerns, questions, or 
opinions?  

5. Has your child expressed his/her opinion of school during the closure? If so, could you 
provide some examples?   

6. Once your child began working exclusively online, describe any ways the teachers 
attempted to build on or create relationships with the students?  What about other adults 
at the school? 

7. Can you describe any examples of school community building that occurred during the 
closure? What about classroom communities? 

8. During this time, how often did you and your child communicate with his/her teachers?  
What were the methods you and your child used? How about teachers contacting you 
and/or your child?  The school site? 

9. If there were any technological, mental health, or other supports that your child or your 
family needed from either the district or the school site during the closure, what steps 
would you have taken to have your issue addressed?   
 
Reflection 

1. How has your child’s relationship with technology changed? Why do you think that is the 
case?  How about your relationship with it?  

2. Before we talked about how the teachers and school reached out to you and your child: 
How was communication during the closure different than before? The same?  

3. Thinking of schoolwork and educational activities before and during closure, what three 
aspects of the work changed the most and why? Describe these changes please. 

4. How do you think the closure affected your child’s relationships with the adults on 
campus?  What about her/his peer relationship? 

5. What do you believe teachers need to know about the parent/ home side of the emergency 
distance school to assist students in accessing and participating? 

6. Examining the technical supports provided to you and your child before and during 
closure, what would be your takeaways and why? What about other supports like mental 
health, meals, etc.? 

7. In your observations, what will be your child’s emotional takeaways from emergency 
distance schooling? Could you elaborate on that? 

8. What, if any, experiences during the closure makes you feel positively towards the 
beginning of the 2020-2021 school year?  What gives you pause?  Why?  
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APPENDIX B 

Teacher Interview Protocol  

 
Introduction: 
Thank you for volunteering to participate in my study.  Before we formally begin, I 

would like to cover a few items.  
First, have you received, read, and understood your rights during this interview and the 

terms in the consent form? Do you have any questions and/or would you like clarification about 
either form?  Great! 

 
Next, I would like to ask you some demographic questions.  Like all questions during the 

interview, you do not need to provide an answer if you choose not to do so.  Just let me know. 
1. What is your name? 
2. Since I will be using pseudonyms for this study, is there a name you would like me to use 
for you? 

3.  What is your connection to the school site? 
 
Historical—before closure 

1. In your own words, what makes a community?  If in your physical classroom you worked 
to achieve a community, what were the characteristics of that community? How was it 
shaped and constructed? In what ways did you witness its impact on students—
emotionally, socially, and academically? 

2. How would you describe the whole school community before closure and what examples 
would you give to support your description? 

3. Thinking about the schoolwork you assigned before the closure, what were the choices, if 
any, of subject, procedure and/or product for work in your classroom? Describe any 
opportunities you provided for students to work with one another in or out of the 
classroom? 

4. How would you describe your relationships with your students and their parents? How 
did you go about building those relationships? 

5. Would you describe instances, if there were any, where students were provided a space 
and an opportunity to express their opinions, concerns, and/or insights in your classroom? 

6. What were the ways in which you communicated with parents and students before 
closure and how often did you do so? What about your communication with the school 
administration and other teachers? 

7. What was the role of technology in your classroom before closure and what was your 
comfort level with it? Comfort level and engagement of your students? 

8. Before closure, what were the procedures in place, if any, that you followed when you or 
your students had technical difficulties or other technical issues? 
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9. Overall, how supported did you feel before the closure? Would you explain why you felt 
that way? 

10. Describe the other supports available to students and their families before the closure.  
How did students and families access these supports? How did these supports impact 
your students and their families?  
 
Lived Experience—during closure   

1. When schools closed in March, describe the transition process of you and your students 
to emergency distance teaching.  In what ways did the role of technology change your 
teaching practice during closure? 

2. How many of your students accessed the online materials you provided? If you held 
online Google Hangout Meets, how often did you hold them and how many students 
attended?  

3. Did you notice any patterns in those who did or did not access either the online materials 
or Google Hangout Meets? Follow up: Did you discover any top reasons for students not 
engaging? 

4. Do you know how many of your students had internet access and a district provided 
Chromebook with a working charger? Please explain how you came to this knowledge.  

5. In the online platforms, were you able to provide opportunities for students to work with 
other students?  What about giving choices of subjects, procedures and/or products for 
schoolwork?   

6. Describe any opportunities you were able to provide for students during closure to voice 
their concerns, questions, or opinions?  

7. Were there specific activities or assignments you provided to bridge the community of 
your classroom to emergency distance teaching? Could you describe them? 

8. Once you began working exclusively online, describe any ways you attempted to build 
on or create relationships with the students and their parents?  What about with other 
teachers, staff members, and the school administration? 

9. During this time, how did you, your students, and their parents communicate and how 
often? What about your communication with other teachers, staff members, and school 
administration? 

10. How supported did you feel during the closure – personally and professionally? Can you 
explain why you felt this way? 

11. If you or one of your students were having technical issues, what steps would you have 
followed to address them?  

12. If there were mental health, or other supports a student or a student’s family needed from 
either the district or the school site during the closure, how would you have addressed it? 
Do you have any specific examples you would like to share? 
 
Reflection 

1. How has your relationship with technology changed by going through this experience? 
Why do you think that is the case?   
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2. Going back to your responses about students accessing and participating during 
emergency remote teaching, what are your reactions and thoughts?  What do you believe 
teachers need to know about the nature of emergency distance teaching to assist in 
ensuring their students access and participate? 

3. How was communication with students and their families during the closure different than 
before? How was it the same? What about your communication with other teachers, staff 
members, and school administration? 

4. Thinking of the schoolwork and educational activities you provided before and during 
closure, what three aspects of the work changed the most and why? Describe these changes 
please. 

5. How do you think the closure affected your relationships with the students and their 
families?   What about with other teachers, staff members, and school administration? 

6. Examining the technical supports provided to students and their families before and during 
closure, what would be your takeaways and why? What about other supports like mental 
health, meals, etc.? 

7. What, if any, experiences during the closure makes you feel positively towards the 
beginning of the 2020-2021 school year?  What gives you pause?  Why?  
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APPENDIX C 

Site Administrator Interview Protocol 

 
Introduction: 
Thank you for volunteering to participate in my study.  Before we formally begin, I 

would like to cover a few items.  
First, have you received, read, and understood your rights during this interview and the 

terms in the consent form? Do you have any questions and/or would you like clarification about 
either form?  Great! 

 
Next, I would like to ask you some demographic questions.  Like all questions during the 

interview, you do not need to provide an answer if you choose not to do so.  Just let me know. 
1. What is your name? 
2. Since I will be using pseudonyms for this study, is there a name you would like me to 

use for you? 
3. What is your connection to the school site? 

 
Historical—before closure 

1. In your own words, what makes a community?  When you think of your school’s 
community before the closure, what words would you choose to describe it? How was it 
shaped and constructed? In what ways did you witness its impact on students—
emotionally, socially, and academically? 

2. Thinking about the schoolwork teachers assigned before the closure, what were the 
choices, if any, of subject, procedure and/or product for work in their classrooms? 
Describe any opportunities teachers provided for students to work with one another in or 
out of the classroom? 

3. How would you describe your relationships with your students and their parents? How 
did you go about building those relationships? 

4. Would you describe instances, if there were any, where students were provided a space 
and an opportunity to express their opinions, concerns, and/or insights in their classrooms 
and/or at the school site? 

5. What were the ways in which you communicated with parents and students before 
closure and how often did you do so? What about your communication with the other 
administrators, teachers, and school staff? 

6. What was the role of technology in your position before closure and what was your 
comfort level with it? Comfort level and engagement of site teachers and staff? 

7. Before closure, what were the procedures in place, if any, that were followed when you, 
the teachers, other staff, and students had technical difficulties or other technical issues? 

8. Overall, how did you support students and their families before the closure? Would you 
explain why you felt that way? What about teachers and school staff? 
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9. Describe the other supports available to students and their families before the closure.  
How did students and families access these supports? How did these supports impact 
students and their families? Could you provide a couple of examples? 

 
Lived Experience—during closure   

1. When schools closed in March, describe your transition process.  In what ways did the 
role of technology change how you performed the duties of your position during 
closure? 

2. Do you know how many of your students had internet access and a district provided 
Chromebook with a working charger? Please explain how you came to this knowledge.  

3. Describe any other difficulties students, parents, teachers, or staff expressed to you about 
accessing the online platform and how these were addressed by either the site or the 
district.  

4. In the online platforms, are your aware of opportunities provided by teachers for 
students to work with other students?  What about giving students choices of subjects, 
procedures and/or products for work?   

5. Describe any opportunities students were provided during closure to voice their 
concerns, questions, or opinions?  

6. Were there specific activities the school site provided to bridge the school community to 
emergency distance teaching? Could you describe some them? 

7. Once work began exclusively online, describe any ways you attempted to build on or 
create relationships with the students and their parents?  What about with teachers, staff 
members, and other district administrators? 

8. During this time, how did you communicate with students and their parents and how 
often did you do so? What about your communication with teachers, staff members, and 
other district administrators? 

9. How did you and other staff support did you teachers during the closure – personally and 
professionally? What were some of their responses and reactions to this support? 

10. If you, the teachers, school staff, students, or their families were having technical issues, 
what steps would you have followed to address them?  

11. If there were mental health, or other supports a student or a student’s family needed from 
either the district or the school site during the closure, how would you have addressed it? 
Do you have any specific examples you would like to share? 

 
Reflection 

1. How has your relationship with technology changed by going through this experience? 
Why do you think that is the case?   

2. Going back to your responses about students accessing and participating during 
emergency remote teaching, what are your reactions and thoughts?  What do you believe 
administrators and teachers need to know about the nature of emergency distance 
teaching to assist in ensuring their students access and participate? 

3. How was communication with students and their families during the closure different 
than before? How was it the same? What about your communication with teachers, staff 
members, and other district administrators? 
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4. Thinking of the schoolwork and educational activities teachers provided before and 
during closure, what three aspects of the work changed the most and why? Describe 
these changes please. 

5. How do you think the closure affected your relationships with the students and their 
families?   What about with teachers, staff members, and other district administrators? 

6. Examining the technical supports provided to students and their families before and 
during closure, what would be your takeaways and why? What about other supports like 
mental health, meals, etc.? 

7. When thinking of technical supports provided to teachers and other site staff, describe 
the differences between before and during closure with how the school site and district 
attempted to address these. What about supports provided to you from the district level?  

8. What, if any, experiences during the closure makes you feel positively towards the 
beginning of the 2020-2021 school year?  What gives you pause?  Why?  
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APPENDIX D 

School Psychologist Interview Protocol 

 
Introduction: 
Thank you for volunteering to participate in my study.  Before we formally begin, I 

would like to cover a few items.  
First, have you received, read, and understood your rights during this interview and the 

terms in the consent form? Do you have any questions and/or would you like clarification about 
either form?  Great! 

 
Next, I would like to ask you some demographic questions.  Like all questions during the 

interview, you do not need to provide an answer if you choose not to do so.  Just let me know. 
1. What is your name? 
2. Since I will be using pseudonyms for this study, is there a name you would like me to 

use for you? 
3. What is your connection to the school site? 

 
Historical—before closure 

1. In your own words, what makes a community?  When you think of your school’s 
community before the closure, what words would you choose to describe it?  What about 
in specific classrooms?  Could you provide a few examples? 

2. In what ways did you witness community impacting students—emotionally, socially, and 
academically? 

3. Thinking about the schoolwork teachers assigned before the closure, were you aware of 
teachers providing choices about subject, procedure and/or product for work in their 
classrooms? Describe any opportunities you know of that provided for students to work 
with one another in or out of the classroom? If yes: How did these opportunities impact 
students socially, emotionally, and academically?  

4. How would you describe your relationships with your students and their parents? How 
did you go about building those relationships? What about your relationships with the site 
administration, teachers, and other school staff?  

5. Would you describe instances, if there were any, where students were provided a space 
and an opportunity to express their opinions, concerns, and/or insights in classrooms or 
on campus? If yes: How were students affected socially, emotionally, and academically? 

6. What were the ways in which you communicated with parents and students before 
closure and how often did you do so? What about your communication with the school 
administration, teachers, and other staff members? 

7. What role did technology play in your daily tasks before closure and what was your 
comfort level with it?  

8. Before closure, what were the most pressing student mental health issues you 
encountered?  What about the adults on campus, did you notice any issues arising before 
closure? 
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9. Describe the supports available to students and their families before the closure.  How did 
students and families access these supports? How did these supports impact students and 
their families?  

10. Overall, how supported did you feel before the closure? Why did you feel that way? 
 
Lived Experience—during closure   

1. When schools closed in March, describe your transition process.  In what ways did 
technology change your position duties during closure? 

2. Were you aware if all students had internet access and a district provided chromebook 
with a working charger? Please explain how you came to this knowledge.  

3. Describe the changes in how your provided services to students and their families during 
closure.  

4. Did you notice any patterns in which students did or did not access with you either 
online or in video therapy? Follow up: Did you discover any top reasons for students not 
engaging? 

5. In the online platforms, were you aware of any teachers providing opportunities for 
students to work with other students?  What about giving choices of subjects, procedures 
and/or products for schoolwork?   

6. Describe any opportunities during closure you knew of that provided a space and time to 
students to voice their concerns, questions, or opinions?  

7. Were there specific activities or assignments you were aware of that provided a bridge 
from the on-campus communities to emergency distance teaching classrooms? Could 
you describe them? If yes: How were students affected socially, emotionally, and 
academically? 

8. Once the school site began working exclusively online, describe any ways you attempted 
to build on or create relationships with the students and their parents?  What about with 
teachers, staff members, and the school administration? 

9. During this time, how did you communicate with students and their parents and how 
often did you do so? What about your communication with other teachers, staff 
members, and school administration? 

10. How supported did you feel during the closure – personally and professionally? Can you 
explain why you felt this way? 

11. During closure, what were the most pressing student mental health issues you 
encountered?  What about the adults on campus, did you notice any issues arising? 

12. If there were mental health, or other supports a student or a student’s family needed 
from either the district or the school site during the closure, how would you have 
addressed it? Do you have any specific examples you would like to share? 
 

Reflection 
1. How has your relationship with technology changed by going through this experience? 

Why do you think that is the case?   
2. Going back to your responses about students accessing and participating during 

emergency remote teaching, what are your reactions and thoughts?  What do you believe 
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administrators, teachers, parents, and students need to know about the nature of 
emergency distance teaching to assist in ensuring students access and participate? 

3. How was communication with students and their families during the closure different 
than before? How was it the same? What about your communication with teachers, staff 
members, and school administration? 

4. Thinking of the schoolwork and educational activities teachers provided before and 
during closure, how were students affected socially, emotionally, and academically? 

5. How do you think the closure affected your relationships with the students and their 
families?   What about with other teachers, staff members, and school administration? 

6. Examining supports you provided to students and their families before and during 
closure, what would be your takeaways and why? What was the most challenging aspect 
of providing these supports?  

7. Examining the support you felt before and during closure, what are your reactions and 
reflections?  

8. What, if any, experiences during the closure makes you feel positively towards the 
beginning of the 2020-2021 school year?  What gives you pause?  Why?  
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APPENDIX E 

Instructional Coach Interview Protocol 

 
Introduction: 
Thank you for volunteering to participate in my study.  Before we formally begin, I 

would like to cover a few items.  
First, have you received, read, and understood your rights during this interview and the 

terms in the consent form? Do you have any questions and/or would you like clarification about 
either form?  Great! 

 
Next, I would like to ask you some demographic questions.  Like all questions during the 

interview, you do not need to provide an answer if you choose not to do so.  Just let me know. 
1. What is your name? 
2. Since I will be using pseudonyms for this study, is there a name you would like me to use 

for you? 
3. What is your connection to the school site? 

 
Historical—before closure 

1. In your own words, what makes a community?  When you think of your school’s 
community before the closure, what words would you choose to describe it?  What about 
in specific classrooms?  Could you provide a few examples? 

2. In what ways did you witness community impacting students—emotionally, socially, and 
academically? 

3. Thinking about the schoolwork teachers assigned before the closure, were you aware of 
teachers providing choices about subject, procedure and/or product for work in their 
classrooms? Describe any opportunities you know of that provided for students to work 
with one another in or out of the classroom? 

4. How would you describe your relationships with your students and their parents? How 
did you go about building those relationships? What about your relationships with the site 
administration, teachers, and other school staff?  

5. Would you describe instances, if there were any, where students were provided a space 
and an opportunity to express their opinions, concerns, and/or insights in classrooms or 
on campus? 

6. What were the ways in which you communicated with parents and students before 
closure and how often did you do so? What about your communication with the school 
administration and other teachers? 

7. What was your role with technology before closure? How would you rate the comfort 
level and engagement of students and their parents? What about teachers, site staff, and 
administration?  

8.  Before closure, what were the procedures in place when students or their families had 
technical difficulties or other technical issues? What about teachers, site staff, and 
administration?  
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9.  Overall, how supported did you feel before the closure? Why did you feel that way? 
What about the support felt by teachers, site staff, and administration? How supported in 
technology, academics, and personal concerns do you believe each of these groups felt 
before closure? 

10. Describe the other supports available to students and their families before the closure.  
How did students and families access these supports? How did these supports impact 
students and their families?  

 
Lived Experience—during closure   

1. When schools closed in March, describe your transition process.  In what ways did 
technology change your position duties during closure? 

2. Do you know how many students had internet access and a district provided chromebook 
with a working charger? Please explain how you came to this knowledge.  

3. How many students accessed the online materials? What about teachers’ Google Hangout 
Meets?  

4. Did you notice any patterns in those who did or did not access either the online materials 
or Google Hangout Meets? Follow up: Did you discover any top reasons for students not 
engaging? 

5. In the online platforms, were you aware of any teachers providing opportunities for 
students to work with other students?  What about giving choices of subjects, procedures 
and/or products for schoolwork?   

6. Describe any opportunities during closure you knew of that provided a space and time to 
students to voice their concerns, questions, or opinions?  

7. Were there specific activities or assignments you were aware of that provided a bridge 
from the on-campus communities to emergency distance teaching classrooms? Could you 
describe them? 

8. Once the school site began working exclusively online, describe any ways you attempted 
to build on or create relationships with the students and their parents?  What about with 
other teachers, staff members, and the school administration? 

9. During this time, how did you communicate with students and their parents and how 
often did you do so? What about your communication with other teachers, staff members, 
and school administration? 

10. How supported did you feel during the closure – personally and professionally? Can you 
explain why you felt this way? 

11. If students were having technical issues, what steps were followed to address them?  
12. If there were mental health, or other supports a student or a student’s family needed from 

either the district or the school site during the closure, how would you have addressed it? 
Do you have any specific examples you would like to share? 
 
Reflection 

1. How has your relationship with technology changed by going through this experience? 
Why do you think that is the case?   

2. Going back to your responses about students accessing and participating during 
emergency remote teaching, what are your reactions and thoughts?  What do you believe 
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administrators, teachers, parents, and students need to know about the nature of 
emergency distance teaching to assist in ensuring students access and participate? 

3. How was communication with students and their families during the closure different 
than before? How was it the same? What about your communication with other teachers, 
staff members, and school administration? 

4. Thinking of the schoolwork and educational activities teachers provided before and 
during closure, what three aspects of the work changed the most and why? Describe these 
changes please. 

5. How do you think the closure affected your relationships with the students and their 
families?   What about with other teachers, staff members, and school administration? 

6. Examining the technical supports you provided to students and their families before and 
during closure, what would be your takeaways and why? What about other supports like 
mental health, meals, etc.? 

7. When thinking of technical supports you provided to teachers and other site staff, 
describe the differences between before and during closure.  What was the most 
challenging aspect of providing these supports?  

8. What, if any, experiences during the closure makes you feel positively towards the 
beginning of the 2020-2021 school year?  What gives you pause?  Why?  
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APPENDIX F 

Interview Tracking Chart 

Initials 
/Type 

ID Invite Reminder Scheduled Conducted Transcript Approved 

SP  7/19/20 Resent email 
7/21/20 
Form  

7/24/20 – 
10:00AM  

DONE* 
7/24/20 

Sent  
10.12.20 

No 
corrections 
sent  

AD  7/19/20 YES/  08/04/20 
10:00 AM  

DONE  
08/04/20 

Sent 
10.12.20 

No 
corrections 
sent 

TL  7/19/20 YES/ Form  7/21/20 – 
2:00 PM 

DONE * 
7/21/20 

Sent  
8.10.20 

No 
corrections 
sent  

T 6  7/19/20 Text/ 
Responded 
7/21.20 
Form 

7/22/20 – 
10:00AM 

DONE * 
7/22/20 

Sent  
9.12.20 

No 
corrections 
sent 

SpT  7/19/20 Text/ 
Responded 
7/21/20 
Form 

7/28/20 
2:00 PM 

DONE * 
7/28/20 

Sent 
10.12.20 

No 
corrections 
sent  

T El  7/19/20 YES/ Form 7/25/20 
5:30PM  

DONE * 
7/25/20 

Sent 
10.12.20 

No 
corrections 
sent 

T 8  7/19/20 YES/ Form 7/23/20 – 
01:00PM  

DONE * 
7/23/20 

Sent 
10.12.20 

No 
corrections 
sent  

 T 7  7/19/20 YES/ Form  7/22/20 – 
01:00PM 

DONE * 
7/22/20 

Sent  
9.14.20 

No 
corrections 
sent 
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Parent Participants 

Initials 
/Type 

ID Invite Reminder 
Form 

Scheduled Conducted Transcript Approved 

 
6/  

  
7/25/20 

FORM 
 

7/30/20 
9:00 AM 

DONE 
7/30/20 

Sent 
10.12.20 

No 
corrections 
sent 

 
6/  

  
7/25/20 

Second email  
7/29/20 

Never heard back  
 

 
7/  

  
7/25/20 

FORM 7/28/20 
12:00 PM 

DONE 
7/28/20 

Sent 
10.12.20 

No 
corrections 
sent 

7/ 
 

  
No 
Email 

Phone 
Message 
7/29/20 
Spoke w/ 
Sending 
Information  
7/30/20 

Several messages text and email back and forth; never 
scheduled  

7/ 
 

  
7/25/20 

Phone 
Message  
& second 
email 7/29/20 

08/06/20 
12:30PM  

DONE 
08/06/20 
 

Sent  
10.12.21 

No 
corrections 
sent 

8/     
7/25/20 

FORM 
 

7/29/20 
10:00 PM 
 

DONE 
7/29/20 

 
Sent 
10.12.20 

No 
corrections 
sent 

8/  
 

  
7/25/20 

FORM 7/31/20 
11:00 AM 

DONE 
7/31/20 

Sent 
10.12.20 

No 
corrections 
sent 

ELD/    
7/26/20 

FORM 7/29/20 
6:00 PM 

DONE 
7/29/20 

Sent 
10.12.20 

One 
comment 

ELD/   7/26/20  7/30/20 
12:00 PM 

DONE  
7/30/20 

Sent 
10.15.21 

No 
corrections 
sent 

SP/   Phone 
Message  
7/29/20 

8/04/20 
5:00 PM 

Rescheduled several times; parents decided 
that they didn’t have the time  

SP   Phone 
Message  
& email 
7/29/20 

08/03/20 
12:00 PM 

DONE 
08/03/20 
12:00 PM 

Sent 
10.12.20 

No 
corrections 
sent 
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